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CHAPTER I. 
INTRODUCTION 
One of the distinguishing characteristic~ of M. L~on 
Frapie's works is his cnoice o~ characters. They are not 
chosen from the fashionable, aristocratic or intellectual 
class, but from among the humblest of the wage-earning class. 
M. Frapie depicts the drabness, ignorance and poverty which 
oppress these people, and perceives with his keen sensi­
bilities the commonplace tragedy of their lives and of the 
lives of their children. His own emotion becomes the medium 
by which a bond of sympathy toward them is transferred to 
the reader. 
M. Frapie is certainly not a cold-blooded writer. 
Whatever permanence his work may have will possibly be due 
in part to the emotional treatment of the subject, which is 
never viewed dispassionately or critically. Indeed, it is 
doubtful if M. Frapie can be dispassionate or critical. He 
has a vibrant personality which means that he reacts quickly 
and positively. His humor, never bitter nor railing, pro­
duces that laUghter which is closely akin to tears and he 
assures UB. "Parmi mes propres contee, j e prefere ceux 0'11-­
comme dans l'Infirmi~re scolaire--l'amour humain se cache 
sous un masque d'ironie o~ de simplicite comique. ~uand 
voue avez les larmes aux yeux, vous pouvez sourirel les 
gens sensibles seront parfois plus 4mus que si vous preniez 
I 
1	 0 
un v-i sage douloureux. II Obviously, lI. FrapiJ wishes to arouse 
pity and sympathy in his reader for he has put emotion into 
his writing. In the preface to the new edition of his first 
novel he says, "L'emotion--cette chose supr@me--qu'elle soit 
dans un tableau, dans un chant, dans un livre--quand elle y 
est, elle y reste. On la trouve le jour ou elle est livr~e 
2 
au 'public, on la retrouve trente ans apres." Many of his 
charact8rs are pitiable because they live in both financial 
and spiritual poverty. Yet, the characters: the children, 
the teachers, the domestics, are_more important than the 
plots which are almost invariablY secondary. The characters 
serve as the means by which injustices, prejudices and false 
ideas are exposed. Many of the characters are children. 
Pity and tenderness is the keynote of his attitude 
tuward the poor little urchins of the streets. The children 
of his stories e those of the slums, ragged, dirty, insuf­
, 
ficiently fed and clad, and usually neglected. They come 
from miserable-·home there they '6.sometimes cruelly treated 
orvlhere they have to do a great dea.~ of work, caring for 
ycunger children c;.nd doing housework. Imagine children wi th 
these responsibilities thrust upon them, making them old 
before they are young, for whom the recesses at school are 
their only playtime, and you are visioning those children 
1.	 Fage, Andr~. Anthologie des Conteurs d'Aujourd'hui.
 
Librairie Delasrave. Paris. 1924. P. 202.
 
2.	 L'Institutrice de Province. E. Flammarion. Paris.
 
preface. p. II.
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of whom H. Fre-pie- wri tes. This picturesque, sUffering child­
hood is his primary interest. Then, two other sorts of char­
acters share his attention: the house-maid (la bonne) and the 
school teacher. The maid is almost invariably a country girl 
who, not being satisfied in a small town, comes to Paris am­
bitious to find work. Housework is the only thing she knows 
how to do, 60 she becomes a maid in a bourgeois family. She 
usually intends to go back to her native village when she 
has saved enou@l money to make her Independe or enough for 
a dowry but, in most cases, she is betrayed, and either does 
not return at all or returns in disgra.ce. Buch is M. Frapie!s 
",naid, but the teacher i's no t like that. Her will powei' and 
moral stwnina never fail her, but she, too, fights a losing 
battle, a fight for her pr0fessional reputation, and for a 
small place in the life of the comlunity. 
M. Frapie's teacher types va~y. Some of them are old 
and a part of these have retired; others are young and 1n­
experie:Jcecl, making their first trials in their chosen field 
of work; some are at the heig f their careers. 
These teachers may be classified according to their 
professional rank. Four groups represented are, in order of 
increasing importance of ra..'1k: the femme de service, the 
institutrice, the adjointe, ~1 directrice.
-
Some ex­
-
planation of the differences of their positions may be ad­
visable. The femme de service is the wonan who does ."vl1.e 
j ani to r 7iork and take are of the physical needs of the small 
1 
Although not really achildren i~ an ecole mat 
1. Cf. p. 2lfor explanation of eco1.e maternelle. 
3 
.( 
teachBr, she does teach them right conduct and moral princi­
ples. The institutrice is a teacher who usually is in charge 
of the class of smaller pupils, and who works under the author­
ity of the directrice. ~uite often the institutrice is a 
beginner, whereas the term adjoint~ is usually applied to an 
experienced teacher who assists the princi,al of the school. 
The adjointe of M. Frapiets wQrks has the intermediate cLass 
in larger scnoals and the directrice, or principal, teaches 
the older pupils and has the administration of the school. 
The purpose of the present dissertation is to trace the 
development of the school teacher character fr~m M. Frapi6's 
earliest work~ to those published in 1927. The plan is to 
find the sources of the character, to make a study of its 
environment and relative importan~e in :M. Frapie1s works, 
in order to get a perspective of it, and finally to study it 
in detail throughout its development, preoenting in conclusion 
a critical evaluation of its various phases. The different 
types will be presented chronologically• 
• Frapie1s works may be divided into four periods. The 
divisions are not wholly arbitrary, for there are periods of 
interruption between groups of works which form natural di­
visions. Two of the groups are similar, with the result 
that there are three phases of development in the school 
teacher character. ~4£ter the first novel, which stands alone, 
five years elapsed before the publication of the second. It 
'naugurated a new period of writing which included both 
novels and short stories. This period was follawed by a 
pause which lasted four or five years. By this time the 
World War had begun and there was ~other break in M. Frapi~'s 
writing. ~Vhen the war had been gQine on nearly two years he 
pUblished some short stories whose background was Paris in 
the throes of conflict. These stories were written from the 
viewpoint of one to whom the war meant thousands of widows, 
orphaned chil:iren and maimed soldiers. For a time M. Frapie's 
literary work was entirely short stories. Later, after another 
unproductive interval of three or four years, he continued his 
work. The most recent period is principally a peri of novel 
writing. 
It is the purpos"e of the present discussion to demon­
strate ~hat the principal school teacher character of the 
first book is idealized, that of the second and third groups 
is presented realistically, and that of the last division 
shows a tendency toward sentimentalizing. The study does 
not include all of M. Frapie's works because not everyone 
of them deals with the school teacher. However, the school 
teacher character figures frequently, eVen in the volumes 
1 
pUblished in the war period. 
1.	 Bonnes Gens. "Les Deux Apaches, II ilL 'Ecole Marraine," 
IIUn Petit de la Maternelle." Flammarion. Paris. 1917. 
Le Capi taine Dupont. ilL' Ingenue, II ilLes Yeux du Coeur. II 
Flammarion. Paris. 1916. 
5 
CHAPTER II. 
BIOGRAPHY 
Before undertaking a discussion of M. ~rapie's short 
stories and novels it may be advisable to~re6ent a few facts 
conce'rning his life, fer a be t ter unders tanding of the works 
themselves. Unfortunately, there is little information avail­
able about his life. This fact may be attributed, I believe, 
to t'110 causes: first, he does not tal_':<: much of himself, and 
second, he is not ranked among the most important writers and, 
therefore, r...as received only a srnal_l amount of attention from 
critics and historians of~iterature. 
M. Leon Frapie was born in Paris in 1863. His lather 
was a mas tel' j 8V'leler when Leon was born and soon beca.me' a 
notable merchant. The parents had only an elementary educa­
tion but were very great readers, preferring Hugo and Balzac 
who were popular at that time, ~~d L~on inherited a love of 
reading so that, while quite young, he also had read these 
two authors. They helped to develop in him an impressionable 
and vibra,nt nature. 
The,re were four children in the Frapie family and as the 
house was not large Leon was sent as pensionnaire when he was 
eight years old to the house of two rather elderly, unmarried 
women who kept a boarding school for girls. Until he was 
fifteen years old he remained there and had only girls for 
associates. These teachers, who were of a literary turn of 
6
 
mind, taught him Latin and Greek. Both of them had literary 
aspirations; one was the author of a book for young girls and 
the other wrote poetry. 
Many times after din:,.er they had him read a.loud to them 
the novels of TIaudet and Dickens. He read Nicholas Nickelby 
when he was the same age as the hero. This early environment 
among women gave him, no doubt, a feminine sensibility and 
perhaps encouraged introspection. At any rate, he has the 
facu~ty of psycho-analyzing himself. He says of himself, 
liLa caracteristique de ma personalite, c'est une grand facul­
te d'emotion--cette facw_te me vient de mes parents--de mes 
lectures--et aussi beaucoup de mon education dans une atmos­
phere toute feminine. II semble que j'ai deux 8ensibilit~s: 
1 
/ 
une masculine et une feminine. ll 
0hen he was fifteen he went to the Lycee St. Louis where 
he prepared for the baccalaureate degree in classical studies. 
At the age of eighteen he entered the administration of the 
prefecture and from then on has always been an office man. 
He married when he was about twenty-five years old and this 
circums tance of hi s marri age is of importance as onc of the 
sources of the school teachers in his work for the reason 
that his wife is a teacher, having been a directrice for 
= 
many years. 
rough his family and occupa.tion he belongs to the 
bourgeoisie and through his sympathies to "Ie pe~ple.1I He 
1.	 The biographical information was given by M. Frapi~ him­

self to Prof. ,G. A. Ratti about l~:ay 25, 1926.
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said, IIJ'ai mes racin€s dans 1e peuple et je suis 'du monde.'" 
It is probably beoause of his affection for "common folks" 
that he has chosen to live clos~ to the poorer quarters of 
Paris near enough to keep in daily contact with the life there. 
Expressed in his GlVIn words, IlJ'ld besoin d'entendre Ie bruit 
1 
des rues pour ecrire. II Even nov! he lives wi thin wa.lking dia­
tance of the slums which have so large a place in his writings. 
"C'est Ie Paris des faubourgs, des quartiers populaires, Ie 
Paris du travail et de la lutte pour Ie pain de chaque jour 
2 
qui nous est offert dans--les oeuvres de Le,on Frapie••• 11 
The work to which these words referred particular~y was 
La Maternelle. It was this work which won the Goneourt prize 
in 1904. M. Frapie won over three other contestants. It was 
alleged that M. H. K. Huysmana proposed his name because he 
detested Charles-Louis Philippe who was alEO competing. The 
Goncourt prize is awarded for "Ie meilleur ouvrage d' imslidna­
3 
tion en pro se paru dans l' almee." La Temps of December 8, 
1904, tells tr~t "un petit incident 6e produisit sur Ie mode 
de transmission de ce resultat. Les Dix. refuserent de rece­
voir les journalistes. Un maitre d'hotel vint annoncer a 
ceux-ci: 'Le resultat est a la caisse.' t ce fut la cais­
1 
siere qui proclarna Ie nom du ga,gnant. II 
It seems that therE'! is quite often much difference of 
1.	 Ibid. 
2.	 HIStoire Illustree de la Litterature Francaise. Vol. II. 
Librairie Hachette. Paris. 1923. F. 417. 
3.	 Vin t-cin. ADs de Litterature Fr~lcaise. (Jan. 1895-Jan. 
1920. l!:o-ntf-or-:t,-Eug nee Librai£ie de France. (F. Sant­
'Andrea. L. ~arcerou & Cie.) Paris. Nd. P. ~7. 
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opinion as to who shculd have the prize. Mirbeau's comment on 
the prize was, "II y a deux ans, l'ann~e de Frapie, pourquoi 
n'avons-nou5 pas donne Ie prix a Guillaumin? Sa Vie d'un 
Simple est une chC5€ ad able, rare, delicieuse--oui, jusqu'a 
present nous n'avons pas donne lee prix que nous aurions dU 
donner. Je crois que, ce que nous devons faire, en effet, 
c'est ccuronner des livl'es qui ne pourraient, en aucun cas, 
1 
etre couronnee par l'Academie Franyai se. " 1.~on tfort says the 
Prix Goncourt is a bad joke for the reason that it gravely 
rewards mediocre wri tel's and turns public opinion away from 
better writers. Notwithstanding the opinions of these gentle­
men, the awarding of the prize is indicative of literary 
merit in the k which receives it, and M. Frapie may be 
proud of La llaternelle. One critic has said of him that he 
is a "novelis t and a tory writer whos e special ty i6 the study 
2 
of the children of the poor and th(! werking claszes of F'aris. tl 
Another refers to him as, "Leon Frapie, auteur de Y;.a,rc~lin 
Gayard. (1903) et d'une etude emouvante sur les ecoles, 
3 
MaterneJ.le (1904).11 He is listed here arrong "Plusieurs 
ecrivains importants se rattachent encore au naturalisme par 
4 
leur tendences ou par leurs confraternit~s litteraires." 
M. Frapie contributed to periodicals and to a literary 
review mentioned in Vingt-cing Ana de Litterature Fran~aise 
1.	 Op. cit. P. 50. 
2.	 Wright, C.H.C. A History of French Literature. Oxford 
University Preas. 1925. P. 867. 
3.	 Histoire de 1& Litterature Fran9aise (Illuatree). Vol. II. 
B~dier, Joseph and Hazard, Paul. Librairie Larousse. 
Paris. 1924. P." 296. 
4.	 Ibid. 
in a discu8s1cn concerning the IIFondation de lrEnclos ou ecri­
vent Louis L~~et et Charles-Leuis Philippe a.uquel collabore1 ­
pluf: tard Leon Frapie. 1I 
Although much information about ~. Frapie's life is not 
available, it is ap~arent that his has been a rather unevent­
ful life, not very different from that of hundreds of other 
government clerks except that he has written some stories 
which are noteworthy. The character of his work indicates, 
I believe, that· it owes very much to the circuIl1ste,nces of his 
life for the characters in his stories closely resemble peo­
pIe in the class of society which he knew best and which ap­
pealed to his most and are, therefore, surely not entirely 
products of his imagination. 
I1. Vingt-cinq Ans de Litterature Francaise. P. 270. 
10 
CHAPTER I II. 
FRENCH SCHOOLS 
A short discussio.n of the French school system seems ad­
visable to give a better understanding of the school teacher 
/in M. Frapie1s works for the reason that almost any person is 
more or less affected by the environment in which he lives. 
1[oreoveJ; the school teacher owes her very existence as a 
teacher to the school in which she spends the greater part of 
her life. Its aims, ideals and organization necessarily form 
the background for the study of the teacher. 
As much has been written about the French schools, the 
following brief outline does not attempt to treat the subject 
exhaustively, but only to give the facts that are necessary 
as a basis for the present discussion. 
In introducing these facts it should be stated that the 
University of France, that is, the entire school system, com­
prises a large number of :Rublic schools of three classes. 
First, there is the enseignment primaire (primary instruction) 
which gives elementary and practical knowledge. Second, the 
enseignment secondaise (secondary instruction) gives in lycees 
and colleges a more developed instruction. Third, the en­
seignment superieur (higher instruction) gives to advanced 
students an addit~on of culture and an introduction to scien­
11 
12 
1 
tific researoh. There are also many technical schools whioh 
continue the primary instruction. The school which continues 
- -	 .. , ... 
the vocational work of the ~cole primaire is the :cole prim~~~~ 
, 
euperieure. It is vocational and does not prepare for the uni­
versity. Normal schools belong to this classification. There are 
other specialized schools for the training of teachers, mining 
. - .... " 
and civil engineers, army and navy officers. A free industrial 
school is maintained at Amiens. It was begun in a time of in­
dustrial depression and gives instruction in textile arts. 
Twenty-eight courses are now offered. There are also night 
2 
classes for the employed. Some industrial firms establish 
school centers at their mills for the apprenticing of pros­
pective cloth weavers while other schools try to encourage 
3 
agricultural workers. Another type of vocational or profes­
eional- school is the normal school, there being one in each 
department. Then there are the so-called "free schools ll main­
tained by religious groups. However, they must give the stand­
ard CQurse and may give whatever else they please in addition. 
France has a sense of national responsibility for the 
education of all her citizens. This means equal educational 
opportunity for all, althOUgh not equal education for all, 
since the old class distinctions are still felt, but it means 
an adequate, practical education for everyone. liThe spirit 
1.	 Annuaire General. Librairie Larousse. Paris. 1922, p. 225. 
2.	 IIFrench School Gives Free Techni cal Ins truction. II School
 
Life. Vol. XV, no. 2. Oct., 1929. Department of the In­

terior, Bureau of Education, Washington, D.C., p. 34.
 
3.	 Blais, Rudolph:T. "French Department Provides Systematic
 
Vocational Guidance. II School Life.. Vol. XIV, no 5. :Tan.,
 
1929. Department of the Interior, Bureau of Education,
 
Washington, D.C., p. 93.
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of French education may be su~~ed up as a sense of national 
responsibility for the education, in various degrees, of all 
citizens, involving supervision of the way in which, whether 
by state officials or by private bodies or individuals, this 
1 
education is conducted and the need for it supplied." 
This sense of responsibility is shown by the fact that 
one of the cabinet members is the l.~inister of Public Instruc­
tion and Fine Arts, 'lirhich brings the educati onal sys tem direc t­
ly under national control. However, the schoels are rea.lly 
controlled by the Conseil Superieur, an crganization which 
meets twice a year wi th the Minister e-md is composed of edu­
cational experts the majority of who~ are chosen by the teach­
2	 . 
era from among their ranks. Among the principal advantages 
of such centralized management are the close coordination of 
the schools and the cheapness of a good education. 
Th~ §gh~~l By§t~ of France is divided geographically 
,
into seventeen academies or units. The rector of the univer­
sity in each division is the head of that academie. He is 
assisted by the inspecteurs d'acad~mie who supervise the work 
of the inspecteurs primaires. Each arrondissement (a govern­
mental district) has one inspecteur primaire. There are 
women inspectors for the girls' schools and ecoles mater­
3 
nelles. The word "university" applies to that institution 
of higher learning which corresponds to our university, 
1.	 Sandiford, Peter. Comparative Education. E.F. Dutton Co. 
ew York City.. 1918. p. 290. 
2. Annuaire General. 1928. pp. 660-667. 
3. Amore complete explanation will be found on page 21. 
14 
except tha~t the French school ie s .... tlv a school, for adV'anced 
studies. II'Academy ll means here the whole orgal'lizati on of 6011001s 
in that di beginning with the most elementary and includ­
ing the highest, the university itaelf. In each of these sev­
enteen academies there is a council whio eets twice a year 
under the chairmanship of the rector who is appointed by the 
Minister of Public lnstra on. A conseil acad~migue composed 
of the academy inspectors, deans of thp. universit;r facul ties, 
heads of superior schools and representatives of the university 
and. secondary school professors is likewise under the chair... 
manshiI? of the rector. This organization decentralizes school, 
control to some extent and safeguards local interests. The 
most elementary schools in the academy system are the ecoles 
maternelles which may be com~ared with the l~erican day nurs­
ery with slight differences. 
An explanation must be given here of several types of 
schools beginning wi th the highefJt Etnd prooeeding to the Jcwest. 
The university differs radically from the American university 
ill several respects. In the French insti.tution there are no 
"school spirit," no organized athletics, no social activities 
sponsored by the school nor any fraternities. Thus, it can 
be seen that probably only those ~ho really want to stud¥ will 
enroll since there are no extra-curricular activities to at­
tract. those persons of less serious purpose. At the French 
uniV"ersity, students are given a chance tc learn directly from 
profeseo:.s engaged in resea;rch work. 1'..lJ tr.e universi ty work 
is of a graduate nat1l.re_ 
I ~ The secondary schools are of two types, lyeee and college,_ 
The college gives the swue coursee of study aR the lyc~e but 
is .lpported d con troll-a 'Y religi ous eroups or l11unicinali­
ties; ·whereas, the lycee is controlled by the fed'eral. g 
mente Most of the secondary schools include the work of the 
elerrentElry schoel, taldng chtldreo from five to sixteen or 
seventeen years of age. None of the secondary schoclr; is per­
mitted to be co-educational; girls are taucht by 'Homen [:nd 
boys by men. There are fcur types of students: pension~aires 
or internes who live at the school, demi-Qensionnaires who 
take the mid-day meal there, externes surveilles who study at 
school and the 6!Kternes libres fNho attend only the teaching 
c~asses. In a boys I lycee where discipline and routine 
usually very ribia, the pupil receives good intellectual 
training bu t hi 6 Reneral. t at hi ch wi 11 develop in 
a well-rounded person&lity are ignored. The French secondary 
course is two years ahead of ours in cultural subj~ct8 but 
until recent};y theJ~ courses in science have not been a.s good. 
Although the secondary schools h2.ve tuition fees, many sohol­
arships are available for the deserVing pupils of inteJ,lectual 
promise who cannot afford to pay. On the other ha.nd, the in­
struction in t!'ie primary schools is free and elementary edu­
cation is compulsory. 
Every child is required to attend school from the age of 
six to thirteen or be taught ~t home. Parents and guardians 
of a six-year old child must notify the mayor what they in­
tend to do, either to educate it at home or in a public or 
private school. On the first of August lists are made out 
infonning the schools of the pupils they may expect. Failure 
15 
other hand, the B econdary school gives a s trio tly academic 
tecr.nical or normal school. "Whereas in America the primary 
ing the 
16 
'ldren on 
hool 'Nhieh 
i 1 
child ren of the 
e 
School an~ Socie~~. 
Press. New York. 
6 
of nine submi t yea.rly to a public 
d and taken to the nea~e6t scnoo~. 
to enter the university. All diplomas 
he children who are privately educated 
Education in Fr8..uce." 
Oct. 30, 1926. Scienc 
OJ? "c it. P. 313. 
"mrk of the primary school is a 6pecialized 
may be ae 
hieh prepares for the university. Tne 
The primary and secondary sell 
1. "Compulsory 
Vol. X,"CIV. 
P. 557. 
2. Sandiford, 
entitles its hold 
on eXalnination a t the end of the secondary course. The latter 
The diploma given by the priITJ8.I.ry school is tl':..e certificat" 
\4 '"'v"'",.. v.., 'i v-~_..~."".. vaire.sand the baccalaureat is given 
dren of the same age alongside of it, and the transition fro 
2 
one to the other is by no means easy nor widely extended." 
continues t 
school leads up to the secondary, in France it educ a tea chil­
to notify the ma..yor is punishable by fine. Stray 
the s tre 
cours 
examination. Failure on this exam1nati 
1 
child to a pUblic or private school. 
same age extending, in terms of our schools, from the begin-
must on and after tne 
liable to a fine. 
Persons e~p1oying children ~ho are under the age limit are 
17 
are given by the State. 
Elementary or prima,ry schools must be maintained by every 
commune for children from six to thirteen years old. Usually 
tt.ere is one for boys and one for girls but it may be a mixed 
school provided that the oommune has fewer than five hundred 
inhabitants and can prove that it Cful not s rt two schools. 
"The whole tradition of France is against handing over to women 
1 
the education of all but the st::1allest bO:yS." Tihe school 
hours are from eight-thirty to eleven-thirty o'clock in the 
morning and from one to four o'clock Jin the afternoon except 
that en Thursdays and Sundnys therp. is no school. This sched­
ule is somevih,at d.ifferent from that of eri Chools, be in,'" 
longer in number of hours and having Thurs free instead of 
Saturday. 
,. er difference is the thad of Bupervision or teaener..u 
inspection. The primary inspectors, whose duty it is to look 
out for defects and merits in the te~chers under their super­
vision, are appointed from t teaching ranks after a sev 
competitive examination. When they have ma~e eir inspection 
visit they leave a ffi€morandurn of their criticisns with the 
teacher c.,nd make a repor t to thei r superi or, the academy in­
spector. The delegues cantonaux the conseil d'ecole act 
as school m~lagers and tw(e ca of the rna 'al welfe..re 0 
the pupils. We have no school official or board the..t res­
ponds to tt.is. There are many other more or less important 
differences. For instance, the scho~l master in small towns 
1a usually secretary to the mayor. 
1.~. P. 317. 
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To become a primary teacher cne mue.t hold the brevet ~l~­
mentairfl (a diploma) and. be at least eighteen years old if a 
man or seventeen if a wo~an. He or she ia a stagiaire or pro­
bationer for the first two years. Then upon passing an exami­
nation the stagiaire cml be recommended for full teacher-ship 
by the academy inspec~;or who is the only person viho can re,ise 
the probationer to a titulaire, which means being accepted as 
having fUlly qua] ified for the pOBi tion of teacher after giv­
ing evidence of sufficient ability. 
The certificat d'aptitude p~dabogigue is given after two 
years of successful teaching. Tna t the teaching staff ia gen­
erally' excellent 1s due, in part, to these faots; first, tnere 
are many cOQpetitors for teaching positions; second, teachers 
must give proof of ability ~1d intensive stUdy; third, their 
tenure of office is practically assured. 
The salaries even for the first rank teachers are low 
and are fixed by a national scale. Allowances are made for 
residence" quarters if the commune does not provide it. The 
stipend varies with the locality since living is dearer in the 
city than in rural districts. Teachers' salaries are taxed 
five per cent to provide for their retirement, ~ld one may 
retire on half-pay after twenty-five years of service if one 
has reached the age of fifty-five. In case of death, if the 
teacher has been rrl,: ..... ried six ye ars th0~ widow and minor chil­
dren recej.ve one-third of the amount to which he would have 
been entitled. 
From tbe discussi on of the teacher let us turn to the 
pupil, to note, -.',hen necessary, differenc e s exis t ing between 
the French and Americcu:l elemen tary school :pupil. The pupil 
of the.b'rench elementary schools usually Vlears a black smock 
fastening in the back TIith a button at ec' a belt 
around th --a very economical rb. -he "DupiL:; ch 
in double fi le en taring or Ie aviflg the school room and S01l1e­
~iIDes Bin~ as they march. ~hi~ device aids in keeping good 
discipline. Corporal punishment is forbidden but stilL com­
mon, al though a favorite device to promote good discilJline is 
the generous distribution of bons ppints (merit points). 
They are like the gold stars and similar :rewa.rds given by our 
"Drimary teachers. A child is expected to receive Bome of them 
each da.y. One means of punishment is to deny the pupil his 
meri t point. 
e pupils are required to keep a notebook for all sub­
jects to supplement or supplant the textbooks. The teacher 
dictates a summary of the chief points for the next day's 
lesson to be written in the notebooks which are frequently in­
syected. Homework increases in proportion to the pupil's 
The home work and notebooks which must be done neatly often 
exhibit several styles of penmanship which are used to add 
to their attractiveness and merit. 
Penmanship is an importan t subj ec t in the prirus.ry cU:('­
riculum. In the course of study, mora.l and civic instruction 
rep~aces the religious. The l-w of March 28, 1882, excluded 
the teaching of any particular dogma and gave first place 
among the required subjects to moral and civic teaching. 
Jules Ferry called it the chief dignity of the teaching pro­
fession. 
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Ce fut surtout l'eeuvre de Jules Ferry de 1879 a 1882. 
Depuis lors, il y a toujours eu des ~'tablissements pUblica et 
des etablissements libre. Mais chacun est ma1tre chez soi'; 
1 'Eglise ne surveille plus 1 ':Jniversite•••• L,' enseignernent pri­
maire est enfin ol"ganize. Tout insti tuteur public au libr 
oi t etre ti tUlai re d lun brevet d~cerne apres exame'Tl. Le 
clerge perd, avec lao lettre d' obedience, u.n de ses plus grands 
pri'ITileges. De gra.ndes lois de 1881 et de 1882 etablissen 
l'ecole prima-ire la.!que, gratuite et obligatoire, lois indis­
.L '- , i d I '1 . 1 .sabl8S SOUS u111 reg me emOCral.lque au e peun e souveralH doi t sa-vair lire., 
The suc,C of e moral instruction depen on the teaCher 
but too often it is merely renetition of y-book maxims. 
2 
That the curriculum is too heavy is the belief of Dr. Dufeetal 
who t;hinlts' the pup ils heal th is i i red by e t hours it 
scheol plus home work. There has been much cussioR on this 
Bubj ee t lately and a tendency to decreas~ th verloaded pro­
3 
gram. 
Lessons are standardized and the tea.cher has little per­
eonal influence on· the course of study.' The method, ~{!hich is 
more standa.rdized than the texts, is always collective, not 
individual. A great deal of emphasis is put on memory to the 
detriment of the developmen t of reasoning abili ty. 
Very little attention has been "paid. to mnastics. The 
law hold. ing t e personally liabV~ for all ac . t 
their pupilB while ~nder thei r charge t ended to p,:reven t· 5l.l1y 
uee of gymnasium appara tUG. In the late war the pbysiaue of 
the Frencb soldie rsshowed the lack of pWts ical traiUinlZ an 
son" Rene and Deeseignet, Jules. La Fl'ance _e.t Sa Civi­
ization. Henry HoI t and Company. NeVI York. 1926. P. 184. 
"Ov'erstudy in French Schools." School and Society. Vol. 
IX. 1929. Science Press. New York City. P. 691. 
jlFrench School Children. II School and S_ociety" Vol. XXX. 
1929. Science Press. £Tew York Ci ty. P. 378. 
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as a result, military training was added to the curriculum in 
1921 and is practically obligatory. Another result has been 
the increased interest in sports throughout the country since 
the World War. 
The decision of the councils of the universities of Nancy 
and Toulouse to establish an institute of physical education 
was sanctioned by a decree of the French president. These 
schools will be the first of the kind to be organized in a 
faculty of medicine. There will be courses designed lor vari­
ous types of students. It will be both theoretical and prac­
tical for it is also to be a center of research in physical 
1 
education. More attention seems to be given to physical 
education in higher schools than in lower schools. 
For children of pre-school age, there is the ~~ole 
m_~a~t~e~r.n.e~l~d~e. As has been said before, it corresponds somewhat 
to our kindergarten or day nursery except that its aim is 
principally to instruct and not to amuse children. In La 
Maternelle there is an explanation of the ecole maternelle 
which is partially quoted from the school by-laws. The 
quotation is: 
,
L'ecole maternelle n'est pas une 
,
ecole, au sens 
la	 famille aordinaire du mot; elle forme le passage de 
11ecole; elle garde la douceur affectueuse et indulgente de 
la f~nille, en meme temps qutelle initie au travail et a 
la regularite de Itecole. 
Le succes de la directrice est juge par Itensemble 
des bonnes influences auxquelles l'enfant est soumis, par le 
1.	 "An Institute of Physical Education at the Universities 
of Nancy and Toulouse. 1I School and Society. Vol. XXX. 
1929. Science Press. New York City. P. 289. 
plai sir qu t on lui fai t prendre a. I' ecole, pa.r les habi tudes 
dtordre, de proprete, de politesse, dtatterttion, dtobeissance1 
d'activite intellectuelle qu'on y doit contracter, en jouant. 
As defined in the Annuaire General: 
Les ecoles maternelles mixte re90ivent dans 1es villes 
des gar~ons et des filles de 2 ~ 6 ans, leur donnen t un en­
aeignnent tres e~ementaire sous forme de jeux et d'exercices 
manuels surtout. 
It is elementary instruction adapted to very young students. 
Its pupils are from two to six years old and are children 
whose parents work during the day. In such families where 
both parents work this is practically the younger children's 
home. In winter the school is open from seven in the morning 
until seven in the evening and in the summer its hours are 
from eight until six. The children are brought and called 
for by the parents or older brother or sister. A good fea­
ture of this type of school is that it serves ~ warm, nour­
ishing lunch at a very small cos~. In ~he case of needy 
pupils the lunch is free but some are too proud ~o accept 
charity and bring their own miserable rations from nome. 
Until 1881 these schools were called salles d'asile. 
Tney take both -bOYs and girls and the teachers are always 
women. No special training is required of the teacher. If 
there are mOTe than fitty pupils the teacher has an assistant 
and ~nere is always a mO"Lherly sort of maid, la !-ernme de ser­
~, who performs many services tor tne small pupils. The 
1. La Maternelle. Albin l\..tichel •. Paris. 1908 • P • l06. 
2. Annuaire ~eneral. Liora1rle Larousse. Paris. 1922. 
P. 2.25. 
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infant school or roate_rnelle trains and takes care of beys and 
girls until they' art-; old enough to enter the elementary school. 
The classe e, te~ing children from four to seven years 
of age, is another type of the maternelle and both nursery 
and primary school are free ~arge. Ie e devate e 
space to these schools because they e the 6 chool6 in . ell 
. 
~. Frapie's teachers are found. 
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IV •
 
SOu~CES OF MATERIAL 
The realiztic portrayal of the school teacher by 1,. 
Frapi~ shows a knowledge of and an a,cquaintante wi th real mem­
bers of this profession while the idealization of the type in­
dicates that u. Fra~i~ is not lackina in im&~1nation &nd crea­
tive ability. The character ie neither a tographi ord­
reproduction of real persons nor wholly imagined. It is re­
alistic enough to indicate knov.rledge, and idealized enough 
to show originality of idea. The source of the latter is 
naturally in his literary ability but where did he obta.in his 
knowledge of teachers? 
A glance at his biography will show that in his early 
life he was in personal contact with the two women teachers 
of the boarding school. He was in a unique position because 
of being the only boy in the school. This would necessitate 
special attention and consideration toward him on the part 
of the teachers. He was probably a favorite pupil of theirs. 
He relates that they had him read Dickens and Daudet aloud 
to them for their enjoyment and his edification. There is a 
marked resemblance between the child characters of these two 
writers and those of Leon Frapie. Perhaps this resemblance 
is due to the fact that M. I!'rapil was much impressed by the 
children he met in his reading. The Ii ttle her,oes who-m he 
especially liked had to substitute for real flesh-and-blood 
24 
25 
boy companions whom he lacked. 
Real children of the same sort interested him and when 
he began to write, years later, he made them live on the print­
ed page. He portrays their various temperaments, their suf­
ferings, their pathetic joys with amazing fidelity ,md under­
standing. On the other hand, his observation of teachers was 
not given impetus by his reading. He had daily contact with 
two of them during the most formative years of his life. They 
were almost the only adults he had a chance to know well dur­
ing this time; consequently, feminine qualities were developed 
in him through his having women instead of men teachers. The 
French usually insist on having separate schools for boys and 
girls, and on having the girls taught by women and the boys 
by male teachers. This is especially important where many of 
the pupils live at the school. With the pensionnaire the 
horne influence and interests are gone and the school is the 
center of the child's existence. He will absorb by imitation 
the interests and attitudes, perhaps even the way of thinking 
of those persons around him who have the greatest influence 
on him. A boy placed in an entirely feminine environment 
would miss the fights, rivalries, enmities and friendships 
he would have had if he had attended a boys' school. These 
things might not do him a great deal of good but without them 
he would be less likely to become a vigorous Bort of man. 
The naturally harsher masculine traits were subdued in M. 
Frapi~ and he acquired an uncanny insight into feminine psy­
chology. It seems at times that he has two viev~oints of 
things, a masculine and a feminine. Sometimes impressions 
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and ideas acquired in childhood are most clear-cut and persist 
after later ideas have sunk into the back-ground of memory. 
If the influence of 1\~.• Frapil's early schooling were not strong­
er thB,n that of the lyc6'e would he have wri tten frequently of 
women teachers and rarely of men teachers? 
Another circumstance to be noted as a source of the teach­
er character in his works is his marriage. When he was about 
twenty-five years old he married a school teacher. Che con­
tinued to teach after their marriage and is now a directrice. 
In a household where both members work each is usually in­
terested in the other's profession. M. Frapi~ probably spoke 
of the various government employees of his acquaintance and 
told the bits of news concerning the office while l1rne. Frapie 
would have been a very unusual person if she had not talked 
over with her husband her experiences in the classroom. The 
children who attended the school would have been described 
and discussed. The outstanding ones must have been talked 
about many times until M. Frapie fel t as if he knew them. 
Their doings and sayings were then interesting to him. Some 
of them may have been outstanding because they behaved badly, 
some because of superior. intelligence, some because they were 
I
especially pitiful or unfortunate. Likewise, ~~e. Frapie's 
colleagues must have been the topic of conversation frequently. 
Their habits, manners, peCUliarities, faults and virtues mUBt 
have been related. It is a noteworthy fact that M. Frapie 
did not begin to write until he was nearly thirty-five years 
old. That is ten years after his marriage. In ten years 
time one person can have a great, but some times unrecognized 
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influence on another's ideas. M. Frapii denies that his wife 
had much influence on his writing yet she herself was a teach­
er and he must have known of her school experiences and asso­
ciates. We may infer from his denial of her influence that 
he did not discuss his school teacher characters with her nor 
ask her advice about them. Her influence was not direct, to 
be sure, but sometimes people are influenced so gradually and 
sUbtly that they are not conscious of having been influenced 
by that particUlar person or thing. Urunted that school teach­
ers were topics of conversation occasionally between M. and 
Y~e. Frapie during a period of ten years, is it not logical 
to suppose that M. Frapie formed ideas that were amplified 
-and crystalized during this time and that these ideas were 
forme~ partly as a result of his wife's experiences and ac­
quaintances? 
It would be difficult if not impossible to determine 
whether he owes the greater part of his knowledge of school 
teachers in general and of some in particUlar to his 
early life or if the greater part of it were acquired from 
his wife. He may have met some of her colleagues or he may 
never have seen any of them. Even if he did not, he surely 
knew them through her. If, merely by an occasional remark 
or incident, she gave an incomplete sketch of a person, his 
imagination would have filled in the details, thus creating 
the fictitious characters based on fact found in his stories. 
No attempt will be made here to fix the relative importance 
of the two sources but merely to point them out as worthy of 
consideration in dealing with the origin of the teacher in M. 
Frapie's literary productions. 
CHAPTER V. 
RELATION TO WHOLE OF WORK 
M. Frapi~ts field of writing is somewhat limited; that 
is, he does not use a great variety of characters and situa­
tions. All his principal characters are taken from the poorer 
class of school children, or from the getit bourgeoisie in­
cluding school teachers and office clerks, or they are maids 
from the peasant class. He knows his particular field well, 
and wisely restricts his choice of subjects to keep"withf~ 
its limits. Further examination of the subjects about which 
M. Frapit writes shows that there are three principal classi­
fications of them. One group deals with the school and its 
pupils and teachers; another group is those stories in which 
the maid is the principal character; the third group is those 
stories with the World War as the background or those placed 
in the post-war period. The volumes dealing with the school 
are: La ~~ternelle, La Maternelle (Sc~nes Inedites), L'Eco­
li~re, Lea Contes de la Maternelle, Nouveaux Contes de la 
Katernelle, Lea Arnis de JUliette, L1Institutrice de Province. 
In the following novels, Marcelin Gayard, La Virginite, L~s 
Filles ~ Marier, La Figurante, and Les Obs~de8, the heroine 
is a maid or some other girl who is betrayed by her innocence 
or stupidity. Les Contes de la Guerre, most of Bonnes Gens, 
and Le Capitaine Dupont are concerned with situations brought 
about by the war. 
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Probably there are few writers, if any, who have sur­
passed M. Frapi~ in dealing with les pauvres petits and the 
petit bourgeoisie for his thorough, sympathetic understanding 
of his characters enables him to present them with a vivid, 
masterly stroke. Yet, a writer whose scope is thus limited 
has less opportunity to attain the foremost rank of literary 
celebrities. However, M. Frapit has achieved considerable 
prominence. .La Maternelle (Sc~nes In~dites) has been staged 
in France as a play; La Maternelle
=z 
(a novel) was awarded the 
Goncourt prize; and others of his s torie.s are widely read. 
One can safely say, I believe, that although not an outstand­
ing geni~s, M. Frapi~ has achieved an enviable position among 
contemporary French writers. 
A review of M. Frapi~fs stories will indicate how much 
of his work deals with the school teacher, that is, what pro­
portion of his whole work offers material for this study. A 
glance at a complete list of M. Frapi~'s works shows them to 
be almost evenly divided between novels and short stories. 
There are ten novels, ten volllines of short stories and one 
story written in dramatic form. They are not, in my opinion, 
of equal merit. The short stories are usually better than 
the novels. M. Frapie is not a writer de longue haleine. It 
is interesting to note that the first five and last three 
books are novels, thus placing the majority of his novel 
writing in the earliest ~,nd most recent periods. 
An analysis of the content of the works shows that of 
the novels the following three have short ref e"rences to the 
school teacher: Marcelin Gayard, La Liseuse, and La Virginite. 
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Gamins de Paris has considerable material and in two novels 
the principal characters are school teachers. These are La 
. 
~aternelle and L1Institutrice de Province. Interesting and 
varied types of them figure in many of the contes or short 
stories. Of these, Les Contes de la Maternelle and Nouveaux 
Contes de la W~ternelle furnish most of the material about 
the school teacher. As for the story in dramatic form, La 
Maternelle (scenes Inedites), it is a different version of 
the theme used in one of the earlier novels, La Maternelle. 
The same femme de service is the central figure and other im~ 
portant characters are also identical in the two books. The 
following volumes of short stories present material: L 1Ecq­
li~re (two stories), La Botte Aux Gosses (one story), Le 
Capitaine Dupont (four stories), Bonnes Gens (three stories), 
and Les Arnis de Juliette. The two novels, La Figurante and 
Les Filles aMarier, contain no material. In only a small 
part of M. Frapiets stories does the school teacher character 
have no place. 
The plots which deal with social problems set forth some 
unconventional ideas. They seem to regard the welfare of the 
to 
individual as equalAor greater than the welfare of society. 
Of course they are only theories and their author realizes 
their impracticability but they reveal another side of his 
idealistic and sympathetic nature. The individual is repre­
sented as being more important than the traditional moral 
standards of society which may sometimes be set aside with 
benefit. Occasionally the two themes, social problem and 
school teacher, are found together but more often not, since 
-- -
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the school teacher is not an unconventional sort of person. 
A review of the subject matter of U. Frapi~'s complete 
writings shows that a conservative estimate would be that one-
third of them are devoted to the school, its ideals, methods 
of teachins, teachers and pupils. The teachers are thus 1'ound 
in connection with M. Frapi~'6 chie1' in~eres~--les pauvres 
petits. The school teacher theme has an important p.lace in 
M. ]'rapie's work because of these two facts. firs~, that this 
theme predominates in a large proportion of M. Frapie's sto­
ries, and second, that the best works are in this group. 
All the teacher cnaracters in M. Fraple 
' 
s novels and 
short s~orieB may be cl~ssified as to rank in four grou~s. 
It i6 necessary ~o i'ldica~e ~he dillerences between them since 
each works in a ditteren t sphere and is a di s ~inc t ~y};le. J..s 
we have already seen, ~nese types of teachers are the femme 
de service, ~he adjoin~e, ~he Insti~utrice, and ~he directrice. 
Englisil terms do no~ conve,t qU11.e ~he exac~ meaning but 1"0 
the purpose ot convenience Eugllsh equlvalents will be used 
as follows: for femme de service me.id will be llsen; for a,d­
~ointe, assistant; for institutrice, teacher; and for direQt­
rice the word principal. There follows an explanation of e~ch. 
The femme de service is the maid in the ecole maternelle. 
She is usually a motherly sort of person who attends to the 
physical needs of the small children. In addition to this, 
her duties include taking charge of a class when needed, and 
doing the -:::. caning, f.':'eeping and ven tila tine;. She mus t aJs 0 
be at the beck and cr.l:; of the teacr:ers all d.ay. 
~hen there arc many pupils in the ecole maternelle, the 
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directrice, or principal, h.as one or two helpers, called ad­
jointes. The pupils in the ecole ID~ternelle arc civided ac­
cording to ag or ls.a t depending on 
laree the enrollment is. The assistants (adjointes), in a"­
di tiel} "to hing their classes, alternate in the supervision 
of the play periods and the lunches. 
The management of the school is in the hands of the prin­
cipal. Q,uite often she teaches one of the classes, and the 
assistants, who are under her orders. hb~e the others. The 
principal sometimes lives in an apartment in the school build­
ing or at least has an office there. The requests and com­
plaints of the parents are made to her because the teachers 
1 
avoid contact with the parents. ilLes gens sont tree p~ne-
tr6s aussi du respect hierarchique. lIs menacent peu la di­
rectrice, mais ils se rendent compte qu'une institutrice-ad­
jointe est une salariee d'un genre a part, guere rnieux lotie 
qU'eux-memest et ••• ils addressent une plainte a M. Itinspecteur, 
ou a M. Ie directeur de l'enseigLUDent, sur du papier de c~re-
2 
monie, avec force protestations de devouement servile. 1I The 
principal is responsible to the inspector for the order of the 
school and the welfare of the pupils. The position of prin­
cipal is filled by older women who have been promoted after 
years of Buccessful teaching or who have persona.l influence 
with the school authorities. 
The first teacher of M. Frapie's works teaches in the 
1. La Maternelle. Albin Michel. Paris. 1908. P. 99. 
2.~. P. 236. 
elementary school. Her pupils are all girls unless the dia­
trict has fewer than five hundred inhabitants and cannot af­
ford two schools. In such a case she may have the boys, too. 
It is her duty to prepare her pupils for the examination at 
the completion of the elementary course. If the child passes 
this examination he receives the certificat d'etudes primaires 
fIt .elemen a1.res. The success of the teacher is measured to a 
large extent by the percentage of her pupils who are success­
.. .ful in this examination. ••• S1. on ne nous s~it pas gre des 
succes obtenus aux examenSt par contre on n'hesite pas a nous 
faire un crime des insuccest pour pouvoir nous deplacer au 
1 
noua refuser un aVi::;,ncement l€gitime •••• 11 
All M. Frapie's teacher char~cters teach in the ecole 
maternelle except those of the first novel. They teach in 
2 
ecoles primaires elementaires. 
1. L'Institutrice de Province. Modern Biolioth~que. Paris. 
P. 78. 
2. Cf. page 
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tJHAPTER VI. 
IDEALIZATIOrl 
M. Frapi~ made his literary debut as a novelist with the 
pUblication of L'Institutrice de Province in 189? Thirty 
years later another edition of it was published with a pref­
ace by the au thor in which he says, liEs t-ce que tbute l' oeuvre 
future de certain ~crivain est en ~erwe dans son premier 
1 
ouvrage?" If the answer to this is "yes ," then it is sig­
nlficant that this !'irst novel tells the li-fe story of a teacn­
er. She is Just a country school teacher, but the fairness of 
]llie. Bord, the sympathy and sensibility of Rose, the enduring 
devotion to her profession of the retired teacher, and the 
mother-like attribute of the substitute teaeher who comes later 
are qUal 1 ties particularly noLed in l.,ouise Chardon. She is a 
composIte, as tDIS sT,udy -1'1111 tory to demonstrate, of the best 
quali ties any teacher can possess. '1'0 make her virtues sl:.a;nd 
out more clearly, more ea,lingly, • FrapieI makes her a martyr., 
The plot of L' Ins ti tut.rice de Province is as follows: 
Louise don, 'ienty-two years old, CODle s from Paris to a 
small vi 1 e Chaboi o teach her first 001. She is 
lonely and dis.appointed because th,e peonle of th ei lorhood 
1. L'Institutrice de Province. E. FI rien. 'arlE. N.d. 
Preface, p. ii. 
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are hostile to her. The principal of the girls' school where 
she teaches is a stern woman, hard on herself and hard on others. 
She loves only her profession. "11 ne fallait attendre cie S8. 
- 1 
part ni douceur ni affection; elle n'almait que son metier.­
However, her atti tUde toward the forlorn girl becomes more ,sym­
pathetic during Louise's illness and finally she reoiprocate8 
Louise's affection for her. She becomes Louiee's only real 
friend. Louise is not allowed to remain in Chabois long. She 
is changed about from one school to another, always having to 
fight against the ignorant public, the misbehaving or las~. 
children, the politicians and the administrators. A doctor, 
Dr. Cabans, wishes to marry her but his attentions annoy her 
because she thinks of him only as a good friend. He hopes to 
recapture his youth by marrying this young woman. She has to 
endure the hardships of loneliness, illness, poverty and nes­
lect. Her family ignores her or forgets her because apparent­
ly they care nothing for her. She fights to win a little af­
fection, fights for duty and fgr professional succsss, only 
to lose her life and reputation as a teaoher. 
The time comes when the first clasB of girls whom she has 
had from the beginning of their schooling is ready for the ex­
aaination. She haa looked forward to it eagerly but with some 
anxiety for she knows that the teaoher is blamed if the child 
does not receive the certificate but is not giyen any credit 
1. L'In8\itutrice de Province. Modern Biblioth~que. Paris. 
N.d. P. 14. 
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" ,when he is successful. "Si un eleTe ne progresse pas, c'est 
The day arriTes and, although ill, she takes her olaae to 
the place where the examination is held. She wishes ,she could 
help them or that she could do it for them or give them her 
strength and her mind. She has prepared them well, but, since 
for various reasons they do not acquit themselTes well, the 
examiner fails them all. They do not seem to care. They de­
sert her, reach home ahead of her and tell eTeryone what has 
happened. When she comes down the street, alone, in a sort 
of daze, she is insulted by the inhabitants lined up on both 
sides of the street. She has to run the gauntlet and be the 
target for their taunts and insults. That night she dies at 
her desk in the classroom, a martyr to the cause of education. 
This is the only instance in M. Frapie's works where we 
have a whole career unfolded. The story begins with her first 
position at Chabois, traces her career through Berny, Theragny, 
Sourdonneau, and enda with her death at Mirvallon. "Theragny 
marks the peak of her career. Of her early lite we are told 
only those facts which eerTe as a background. The following 
facts depict Louise's life before she became a teacher. M. 
and Mme. Chardon have two da.ughters, Louise and Martha. 
Martha, the younger, is lazy and not at all like Louise. 
lIartha and her Blother spend money on clothes to impress the 
neighborhood and economize where it can not be seen while 
1. Ibid., p. '8. 
37 
Louise makes her own clothes. Louise's face shows that her 
character is Tery different from her sister's. Martha gets 
the best of everything at home and Louise does not retaliate 
for the injustices and bad treatment. K. Chardon is a violent, 
head-strong man who punishes those under his authority and is 
too stubborn to acknowledge his errors. Louise's mother is a 
stupid Breton, who, after twenty-five years of housekeeping 
can not cook a decent seal. Just where Louise gets her ad­
mirable qualities is something of a mystery. Her appearance 
also differs from theirs in that her features are re.gular and 
she walks with grace. In her face there is kindness, severity 
and strength of will. Being introspective, living within her­
self While yet a child has matured her mind. Her excessiTe 
self-esteem is coupled with fierce prudery. She is not con­
taminated by the wickedness in her environment and associates. 
Her absolutely serious character does not prevent gayety, yet
1 .
 
at sChool she is called "la bonne soeur. M But, since she
 
was thirteen years old she has no longer lOTed the church.
 
The luxury and pageantry does not Buit her simple tastes.
 
She senses the hypocrisy, the hollow gestures and the wicked­

Dess of the devout. NeTerthelesB she i8 innately and trUly 
religious. nEt pourtant une pieuse croyanoe habitait en elle; 
en elle chantaient des hymnes de foi, d'esperance; en ell. 
brul~it un parfum de chari t'. Elle possedai t la Bont~, cette 
. eternelle religion; el1e la pratiquai t aveo ferveur, son arne 
2 
.'elevait Ters l'Infini Amour." Her decision to devote her­
1. Ibid., p. 23. 
2. Ibid., p. 23.
-
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lelf to teaching comes about beoause in her school-days an 
heroic substitute teacher has inspired her. K. Frapi' is not 
so much interested in Mlle. Chardon as a person. He is more 
interested in. her as a school teacher. This assumption i. 
further confirmed by the fact that in the story she really 
has no existence apart from the Bchool, her pupils and her pro­
fession. She does not teach for her liTing, but liTe~ for the 
teaching. This is the fundamental beginning of the idealiza­
tion of the cha-racter. 
The fir,st of her ideal attributes is extraordinary de'f'o­
tion to the profession of teaching. Teachers who lo.e their 
work intensely may be found, but seldom one who lOTes it to 
the exclusion of all other interests. Louise Chardon has but 
one interest, one purpose in life--to train the minds and 
charaoters of her pupils so aa to develop their best poten­
tialities. She ie absolutely unselfish and self-sacrificinl. 
. . 
The needs of her pupils haTe her attention first. If she has 
any time left it may be uaed for herself but the pupils' in­
terests are always considered before her own. She uses up 
her strength in the classroom because her teaching consume. 
all her energy. She teaches aa if she·were giving, by some 
psychic means, her mental ability to her pupils. In r-:act, 
she is giving them a pa-rt of herself. Through the nOTel one 
sees her becoming increasingly weaker, worn out and tired as 
if her life force were something ahe can distribute among her 
pupilse Hawe'f'er tired she may be out of class, her head al­
l 
ways clears the moment she enters the class. Her strength 
1. Ibid., p. 30. 
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leem. to come from her devotion to her profession rather than 
trom physioal well-being. Unselfishness and self'-saor1t1ee 
are among her most striking characteristics. 
Mlle. Chardon has many hardehips to endure. First. the 
people are hostile. M. Frapie explains the animosity of the 
peasants by saying that those who do manual labQr despise those 
who do intellectual work. The teacher. who belon&s to the in­
tellectual workers, speaks a better langua~e and has better 
.armers than the parents of her pupils. The contrast between 
her and the people makes them feel their inferiority; each 
holds a grudge in proportion to his faults and the teacher's 
qualitiea. They deteat her because she is poor--it reflects 
on them in a way. The teacher is a sort of common property, 
dependent on them for her position. Her discomforts are their 
fault and it gi'Yes them an uncomfortable. guilty feeling whioh 
11 expreased by a kind of hatred of her. "De droi t vous as­
lumez toutes les haines; 1a haine de l'instinct contre la 
Pensee. la haine de la Bete contre l'Ange, la haine des gens 
1 
.'rieux, positifs. practiques contre la Chim~re.· 
Louise lovea nature. She cultivates a few plants. Nature. 
in her opinion, exerts a go~d moral influence. To use her awn 
words, ·~ui dono, pourrait rester m~chant devant la formidable, 
2 
l'irresistible bonte de la nature?" The need for affeotion 
i8 another salient characteristic of Louise Chardon. 
The school inspectors and administrators are too often 
enemies instead of friends. Moat of the school officials are 
1. llW!.., p. 95. 
2. ~., p. 36. 
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little more than politicians. The unkempt K. Dufouillard i. 
one of the worst of these. »lIe. Chardon shows no bitternes8 
in the face of hardships and no desire for retaliation for the 
injustices done her. She is a brave character. In such a sit­
uation the teacher has to be brave. The school teacher receiTes 
hard knocks beeauee she bae freed herself from an ancient slaT­
ery. She earns her own bread alone, the equal of man, so she 
1 
is treated according to that equality. Her economic inde­
pendence and freedom from ancient traditions appear unnatural 
to many people. 
~ Frapie makes a statement that is startling coming from 
his pen since he married a teacher. He sa.ys the school 'teaoh­
er should not marry; she needs all her love for her pupils 
and all her charms to conquer the village where she is sent. 
In her own words, " ••• ltinstitutrice ne doit pas se marier; 
\ I "elle a besoin de tout son amour pour Ie donner a ses eleTes; 
elle a besoin de toutes ses seductions pour conqu&rir Ie Til­
2 
lage ou on ltenvoie •••• • 
As for goodness, Mlle. Chardon is saintly, irreproachable 
at all times. This is necessary xer the idealiza~10. of the 
character, of course. Louise wishes to assume the noble task 
of being the good teacher from whom the primary leSSORS fer8 
a basis of virtue on whioh all existence depends. "Leuise 
Chardon voulait assumer la noble tache ,tetre la bonne in­
stitutrice de qui lee le~ons primaires forment une base de 
1. Ibid., p. 52. 
~2. ~., p. 57. 
.1 
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vertu eu s'appuie toute l'existence." Her own life is a liv­
ing example of the precepts she teaches. Eeing human, she must 
have faults .and it is here that M. Frapi~'s idealization re­
alizes its highest point for ahe is represented as absolutely 
flawless. She makes no mistakes, shows DO unkindness, nor de­
fects in characternor in her teaching. She is never less than 
perfect. I de not mean that she never becomes angry for K. 
2 
Frapie makes mention of the fact that she does. However, 
this is re~arded as a necessary disciplinary measure and not 
caused from ill temper. He hastens to add that she is quick 
to pardon. 
As one reads, certain of her qualities stand out Vividly. 
One is made keenly aware of those qualities which make her the 
ideal teacher. Among these are her devotion to her profession, 
her bravery, unselfishness, generosity and kindness. Other 
elements appeal to one's sympathy, such as the hardsbips, lone­
liness and poverty she has to endure, as well as her meekness 
and sensitiveness. These combine with her virtues to evoke 
from the reader pity and admiration for this character. E. 
J'rapie mentiona mW1Y times that thoughts and actions leave 
their traces in one's faoe. With :Mlle. Chardon, twelve years 
of teaching have sculptured her face so that she se~s the 
incarnation of all that 1s noble and good. 
From an analysis of personal traits one's attention is 
drawn to a consideration of this ideal teacher in her niche 
in the social organization. This .naturally divides itself 
1. Ibid., p. 29. 
2. Ibid., p. 30. 
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in to four pa.rts: the teacher' s relation to the child­
ren, her dealings with the parents, her contacts with 
the school auth'ori ties, and wi th the communi ty as a 
whole. 
Something has already been said of the relation 
betv/een teacher and pupil. It is a decidediy unequal 
relationship. Louise lavishes upon her pupils all the 
love that would have been given to children of her own 
if she had had any. Uother instinct de,nied one outlet 
pours itself out in another unrestrainedly. These little 
recipients of her affection are particularly in need 
of it although they, of course, do not realize that. 
Their parents, oppressed by poverty, usually have to 
work so hard that they have little or no time to 
spend with their children even if they have the in­
clination to do so, and they sometimes do not. Fami­
lies are large and another child is ancther mouth to 
f.eed, too often a.nother unwanted burden. The parents 
love their children after their own fashion,without 
demonstrating it. In return for her affection, the v 
pupils are fond of their teacher, but their affec­
tion, with a few exceptions, does not measure up to 
hers for them. Henoe, the inquality. Naturally 
there is an occaional child who almost worships her, 
and they all respond unconsciously to her love for 
them. Paradoxically, Mademoiselle Chardon's pupils 
respect her but are not friends--that is, on equal 
43 
footing--with her. She has to avoid too much familiarity with 
the pupils. Sometimes this means pretending severity when she 
would like to laugh. She sometimes wonders if her heart will 
. 
dry up and humor vanish from disuse. She has a fine sense of 
justice which is invaluable to her in her dealings with pupils. 
They are .quick to appreciate the fairness of a punishment or 
reward and Louise never outrages their sense of justice. She 
teaches their souls aa well as their minds and constantly 
treats them with love, fairness, and sympathetic understanding. 
For all this they are not sufficiently grateful, either through 
thoughtlessness or inability te appreciate its worth. Their 
failure in the examination and their SUbsequent indifference 
are a poor reward for all that she haa done for them. 
The parents with whom Louise cornea in contact are narrow-
minded. Worse than that, they use their spare time gossipinl 
and mischief-making. She must deal with prejudices and be 
very careful not to get into any argument with them. They 
naturally believe what their children do is right and at times 
resent punishment meted out to them. One source of trouble 
is that children do not always repeat the teacher's comments 
correctly, and thus start quarrels. It is necessary for the 
teacher to be constantly cn guard to smooth ruffled feelings. 
The peasants are not people who may be appealed to through 
reason. In fact, they are principally motivated by emotion. 
Dealing with them requires much tact on the part of Mlle. 
Chardon. When she wanta to secure a change at home for the 
pupils' welfare she sometimes succeeds in suggesting to the 
mother's mind what she wants and in making her think it was 
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her own idea. This is her cleverest way of securing co~pera­
tion at home. It is necessary for her to meet them on their 
own ground and speak their language, because they are always 
more or less aware and resentful of her superiority. On the 
other hand, they regard her as a public servant and therefore 
feel they have the right to criticize her as such. Meetinl 
the parents is no easy task. It requires all her diplomacy 
and ingenuity to secure their oo8peration or placate them when 
they are angry. They know how much salary the teacher receives 
and think she does not deserve that meager sum. The attitude 
of the public toward the teacher in L'Institutrice de Province 
i. very Unfriendly. 
The teacher's relation to her associates and to the school 
authorities should be considered. The system is that in schools 
large enough to have more than one teacher the woman in charge 
is the directrice and the other teacher or teachers are under 
her supervision. With one exception there are no very frien4­
ly relations between teachers in the novels and short stories 
considered here. The teachers are lonely, reserved people. 
• ••• l'existence de l'institutrice coulait comme un pauvre 
petit ruisseau perdu, sans se meler au courant des autrel 
1 
existences." They treat each other with politeness but show 
no real interest in one another. The one exception mentioned 
is Louise's first principal. She takes a lasting, genuine 
interest in her young assistant and becomes her only sincere 
f.riend. When compared wi th various others ,of M. Frapi~' II 
1. ~., p. 93. 
principals, this particular one appears unusual, not typical. 
She is kinder, .ore human, than the others. These teachers 
rebel against their fate and this rancor falls on every person 
with a like fate. The principal's advice to Louise is not to 
mix with people, to know no one. Among Mlle. Chardon's aS80­
ciates are MIle Seinur who is devout, let us say sanctimonious, 
,
and Mlle. Le1ande who etait gourmande. These two older teaoh~ 
ers fulfill their duty as teachers honestly but blindly and 
with the resignation of a slave. The idea of diminishing a 
rival's merit leads them, rather than the idea of duty. "La 
nouvelle institutrice rejut 1e pressentiment qU'une an1mosite 
speciale devait exister entre gens du meme metier, entre con-
I 
fr~res, entre collegues." "e. Lapointe, too, is at first 
Jealous of Louise's youth and charms. She criticizes Louise 
before her elass and this makes it harder for Louise to keep 
good discipline. These other characters serve to make Louise's 
goodness stand out more clearly. A background of characters 
which one can not admire makes the ideal one seem even nobler 
by contrast. 
In L'Institutrice de Province the inspectors and others 
= 
of authority in the school system are varied as to type, with 
the bad ones predominating. U. Dufouillard is especially vil­
lainous. He is a district deputy who is a busybody, absolute­
ly unscrupUlous, and fault-finding where there are no faults. 
The school positions are political Jobs so, of course, not 
.uGh real ability can be e~ected of them. This situation ex­
1. Ibid., ll. 12. 
45 
.6 
plaine why some teachers are advanced more rapidly than their 
ability warrants. Some of them become involved in scandal yet 
secure better posts than teachers of real merit. For every 
job there are three hundred competitors. Louise's father has 
obtained her position for her through ~olitical influence and 
shrewd management. If a person holding a position of authori­
ty is really fitted for it, his subordinates are fortunate. 
M. Vaupasse, l'inspecteur primaire, is somewhat of a dandy. 
Young and arrogant, he evaluates ~he wom~l and not the teacher. 
When the lesson is over he asks questions about the method of 
teaching and progress of the pupils but gives no attention to 
the answers. He finds something to criticize and becomes 
threatening, then smiles and is transformed into a polite, pro­
tecting, kind person. This change of attitude exposes the two 
sides of a situation. It is given to the teacher to choose 
~etween administrative severity and favor--this favor depend­
ing on arbitrary considerations among which professional worth 
has no place. Louise evidently escapes the dislike of this 
man, for after three years at Berny she is called to a more 
advantageous appointment, the advancement being due to him. 
In hie successor, M. Doucent, M. Frapie presents hie most ad­
mirable school authority. He is a scholar, a philosopher, 
and a man who is absolutely just and good. He takes his work 
seriously. His criticisms are declared openly and one has a 
chance to defend oneself. He is willing to be shown where he 
may have been wrong. He furnishes us with a picture of the 
idealized teacher from another angle. In Louise he sees the 
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UniTersal teacher, the ideal, all teachers in one. Eecause 
of his opinion of her she i6 advanced to Th~ragny where there 
are two classes and she has an assistant. 
In contrast tQ him is another inspector. Once when he 
comes, Louise loses control of the discipline. He reproves 
her and says he will show her how to manage the class but he 
has no success and bedlam reigns. He retreats and puts his 
anger on paper. The inspection report causes the with-holding 
of fifteen days' salary from Louise. 
M. Lecoq, also an inspector, is selfishly ambitious. He 
has been advanced beyond his ability and, feeling that hie 
position is insecure, adopts an unjust attitude toward the 
teachers. The inspectors impose their books and methods on 
the teachers under their supervision. The teachers have to 
buy their own copies. A principal tells Louise that the in­
spector is really their highest authority because he visits 
them and knows them. All promotions, rules, and changes come 
as a result of his reports. 
This principal has also advised Louise not to mingle wtth 
the people of the community but Louise determines to do so 
because she wishes them to like her. Her friendly OTertures 
meet with little success. The hostile attitude of the people 
has been explained as due to their resentment of the teacher's 
better manners and language, and to the uncomfortable feelil1l 
that her poverty, and insufficient food and clothing, are their 
fault. Another factor to be considered in the relation of 
1. ~.t p. 69. 
teacher and parents is the civil code which holds teachers 
responsible for any harm caused to pupils while under their 
care. This means that the teachers may be required to pay 
for torn clothes, damages for dirt flying in a child's eye 
while he is at school and for any injury to pereon or cloth­
ing. The teacher is usually unjustly held responsible. She 
is helpless in the enforcement of this unfair law. There is 
a general feeling that the teacher is common property belong­
ing to the oommunity. 
It is on the SUbject of Louise's pedagogy that M. Frapi4 
has an opportunity to express his own theories of education. 
By implication he asserts that teachers are born, not made. 
For Louise, teaching is not only an interesting profession 
but a primordial necessity. ·Soudain, une Toix lui dit••• 
1 
qu'elle etait nee pour €tre institutrice." In the teach~ 
ing itself Louise believes the emphasis is not to be placed 
on certain definite knowledge units to be mastered but is to 
be on moral and spiritual values. This corresponds, in Amer­
ican education, to the development of attitudes and ideals 
which is being given more attention at the present time than 
previously. Perhaps then, M. Frapie has created in his ideal 
teacher a pers0n who is a step ahead in modern education. 
However, there is one important difference. It is in the at­
titude of approach to this aim of education. We, in America 
today, approach the teaching of attitudes and ideals in a 
rather practical manner. We say that certain attitudes and 
1. ~., p. 27. 
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ideals make an individual a more useful member of society and 
increase his personal worth. M. FrapieI turns to sentimentali­
ty and says, "••• gr~ce a. sa profession, elle etudierai t 1 'ime 
humaine teintee, plus ou moins, de blane et de noir, et, en 
somme, sa tQche consisterait ~ blanchir les Jeunes ames .i 
I 
sussi ~ se faire aimer." ~asically the same, we choose dif­
ferent paths to reach the goal. Moreover, Louise wishes to 
teach by example. The noble task she chooses for he'rself i. 
that of being the good teacher whose primary lessons will form 
a basis of virtue for the superstructure of her pupils' future 
lives. Many references are made to her being able to teach in­
stinctively. Louise herself says, liLa pedagogie ne s' enseicne 
pas; c'est une affaire de temperament, d'instinct et d'ex­
2 
perience personnelle." M. Frapie sets forth the same idea 
elsewhere: 
Les critiques ont contume de dire d'ttO romancier medi­
ocre qu'il a besoin de travailler encore; on croirait qu'il 
nfa pas assez lu de traites litteraires. C'est comme si l'on 
i'di sait d'un instituteur qU'il nra pas assez etudie lee Manuela 
de peda~ogie: la vraie pedagogie ne s'apprend pas dans les 
livres. 
Another of Louise's theories is that the heart of a child five J., 
or six years old is absolutely pure. It is a question of 
watching over it and surrounding it with a heal a tlbosphere, 
of destroying or driVing away or absorbing into oneself the 
influenc~s that spoil this purity. Her attitude is thisl 
wickedness known and devined does not frighten her. She denies 
1• .illS., p. 7. 
2. Ibid., p. 63.
---- ,J /3. Les Obsedee. Calmann Levy. Paris, p. 28. 
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the persistence of evil and does not believe in its quality. 
She hopes to overcome ingratitude by her persistent kindness. 
As to the effect of teaching upon Louise, one must say 
that it uses up all her Vitality. For the first month the work 
is very tiring. She finds her head aching, void of thoughts 
and full of confusion at the end of the day. Whenever sbe 
enters the classroom, however, her head clears and she forlets 
her fatigue as long as she is teaching. She is afflicted with 
laryngi tis, presUJIably due to talking so BlUch and so loudly. 
In spite of physical strain she does not tire of her profea8ion 
and does not become discouraged. 
One of K. Frapie's teachers is like an old soldier. Same-
thing heroic vibrates in hi., or her. The invalid and a,e4 
among them want to marcb again with the young. They Dever lose 
their interest in the school and have become so much a part ot 
the system that after years of service they are not able to 
shake off the bonds that have bound them for so long. Moreover, 
they do not care to do it and those who are too old to teacb 
and who have been retired are pathetic ereatures. School 
teachers' lives are represented as very limited. K. Frapie
, 
gives to his characters DO life nor interests apart from the 
class-room. For them the world is inhabited only by their 
pupils and themselves. They are as completely out of touch 
with other people as if they lived on another planet. bouise's 
thoughts focus on her pupils; they become the center of her 
universe, her raison d'etre. This detachment from the outside 
world creates a one-sided character. In Mlle. Chardon's case 
this is advisable. If she had too many other interests they 
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would detract fro. her ability as a teacher. She would Dot 
haTe so much time and eDerlY fer the work of the, school. In 
my opinion, her personality would have been enr1ehed b, vari­
ous interests but for the purpose of creating a model they would 
bave been detrimental. Her singleness of purpose help. to make 
her ideal. 
Acoording to the usual system in use iD M. Frapie's stor­
ies, the teaeher doe. the thinking and ~he ehi!' uaes only his 
memory. The graduation certificate proves neither the knowl­
edge, nor,the intelligence, nor the will of the pupil, because 
of the manner in which he is prepared and examined. It re­
quires too little intelligence and too much memory. It is Dot 
a question of CUltivating the reasoning powers of the child. 
On the other hand, the child's mind is like a receptacle to 
be filled by the teacher and emptied at the examination. This 
prevailing inadequate conc~tion of education handicaps the 
teacher. She can not develop individual abilities. There is 
no time for "cette meditation d'ou resulte tout le profit du 
1 . 
savoir. " Louise tries to overcome this handicap and in so 
doing incurs the oensure of the examiners and inspectors who 
can not understand that class discussion indicates activity ot 
the -pupils' minds, whereas, mere question and answer usually 
requires less of rea80n~n& and more of memory. They try to 
shape every pupil to the same mold, but ahe studies the te.­
perament and oharacter of each child. Her pedagogy is adapted 
to individual differences. She foroes her pupils to reasoD 
1. L'Institutrice de Provinoe, p. 77. 
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al~ng with her, trying in every possiblA way to strike a spark 
of intelligence from their brains. She hammers unceasingly at 
the stupid, but to the well-·endowed, intellectual life is oom­
r......"._ _ 
municated with a strange ease. She tries to foresee their des­
. .­
tiny and the changes that she, as teacher, can effect in it for 
the better. No other sohool teaoher character in these writincs 
takee that much interest in the future of her pupils. She OaD 
not endure that a child shall give no response to the stimulus. 
All of them respond in different de'gree. 'By the express.ion ot 
her eyes, her gesture, and the infleotion in her voice she forces 
them to think with her. M. Vaupasse, an inspector, has seeD 
the children listen to her words and notes the intelligence 
called forth by the magnificent passion which shines like a 
flower in this small, quick, energetic woman. He proves the 
idealization of this character when he makes his statement, 
'~J'ai Tn l'Institutrice ••• celle q~" lutte pour enfoncer les 
bonnes semences et pour empecher les mauvais cermes de se de­
velopper dans l'humanite en oroissance; celle qUi donne en 
pature son sang, ses poumons, son ce!Veau••• et qUi entre••• 
1 
eon ame dans 1a leur.- For all this she is badly paid in 
meager sums of money, professional success, and happiness. 
ThrOUghout the story one can see that Louise gives not only 
lessons, but part of herself to her pupils. She permits them 
to feed like little parasites on her mind and soul. As her 
pupils improve, her strength diminishes as if she had poured 
into them the essence of her life. What does she teach? The 
1. Ibid., pp. 69, 70. 
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required material, and in addition, moral principles and vir­
tues. How does ahe teach it? By helping her pupils develop 
their intellectual capacities. by taking into account their in­
dividual differences and by giving her own life to the work. 
Teaching, according to M. Frapie's presentation of it. requires 
much of its follower. She must be courageous. good, and ab­
solutely self-sacrificing. She must be fanatically devoted to 
duty and inspired in her work. In return, it offers the satis­
faction that comes from doini worth-while work. No one person 
could have all the qualities revealed in Louise. She 1s not 
merely one teacher but a composite, the product of ilnagination, 
the 1deal. 
CHAPTER VII. 
REALISll--FIRST PERIOD 
After the story of Louise Chardon. five or· six yaara 
elapsed before the publication of Marce11n GaYard (1903) 
which began a new period of work. This novel is the story o~ 
Lucette, daughter of a government clerk, who befriends a for­
.er servant in her family. The story does not have a logical 
conclusion in regard to the servant girl. It contains only 
one allusion to a school teacher, but it shows that the idea 
persists in M. Frapi~'a mind. 
In 1904 La Maternelle was published and was awarded the 
Gonoourt prize. By this time M. Frapi~ had found his liter­
ary stride and had returned to the school for the setting ot 
his story. The minor charaoters of L'Institutrioe de Provin~e 
are the transition from that period to the second phase for 
they are realisti~ characters. This type of character which 
has served previously as a background for the contrasting. 
idealized, central"figure, now, with modifieations, becomes 
the foremost type. Realism beeomes the keynote of a lona 
series of volumes among which are M. Frapie's best works. 
One of the first impressions of realism a reader reo.iyea 
from M. Frapi"s works is conveyed by his choice of words. 
The vocabulary of his writings includes popular and vulgar 
words such as are frequently used by the masses of uneduoated 
people. It seems to me that the ability to reproduee the con­
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versations of his characters with verisimilitude is one of the 
I 
strong points of M. Frapie's writing. fte makes t~e~ speak al 
they. in view of their character and environment. would speak 
in real life, because he has abs,orbed 'the laaps.ce of the peo­
ple of whom he write,s and has a clear insight into their manner 
of thinking. His language is not. therefore. a literary lan­
page, in the sense of using polished phrases, carefully bal­
anced sentences and fine words. Nevertheless, M. Frapie's 
style is clear and forceful and the words frequently fit the 
meaning so precisely that the impression conveyed to the reader 
has an almost startling vividness. 
The children of his books are almost invariably presented 
in a realistic manner. These wretched little urchins are drawn 
with !lone of t.he1r d.ei"eots, mental or physical, omitted from 
the picture. One can not read of these poverty-stricken, under­
priVileged children without being convinced of the sincerity 
and sympathy with which M. Frapie writes of them. His fidelity 
to nature extends to other characters as well, particularly the 
school teachers of the second and third periods of his works 
as they are divided for the purposes of this discussion. 
As it has been stated, Marcelin GaYard has only a short 
reference to school teachers and that is thrown in casually. 
The re'ference is the following. Luoette' a appearance is de­
scribed by saying that, "Un air serieux d,t insti tutrice pauvre 
/ '" 1 
est dans son regard court, dans des plis de peau de(raichie." 
Although rather insignificant in itself it is a straw in the 
1. Marcelin Gayard. Calmann Levy. Paris. N.d., p. 36'. 
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wind indicating M. Frapiets trend of thought. 
La Maternelle appeared next and haa the school for its 
setting and teachers for its characters. The fact that La 
1 ­
Katernelle was awarded the Goncourt prize suggests that it is 
better than Marcelin Garard. So it seems that V. Frapie had 
found in it his best field of writing, the thing that he could 
write about with the greatest enthusiasm and sympathy. 
The maid is the type of school teacher that predominates 
in La Maternelle. Although she does not hold an official teach­
ing posi tion she has SOMe opportWlit1 to ;teach. ,In the absence 
of a teache~ ir.. a class for a short time she takee chari_ of 
·2 ­
the class and does real class-room work. However. her great­
est service is that she teaches the children in their contacts 
with her outside the olass-room. The teaching is not from 
texts, to be sure, but is the teaching of ethics, attitudes. 
and behavior. She teaches the heart while the regular teacher 
teaches the brain of the child. 
Rose is an unusual maid. The children and the other 
teachers are so true to life that they seem to have been drawn 
from observation in the schools. Rose is a real, vividly 
sketched character also, but not a typical maid. A brief sum­
mary of her story follOWS. When Rose is twenty-three years 
old, her father dies as the result of an unfortunate finan­
cial affair. She is now an orphan and a second blow come. 
when her fiance deserts her because there is DO longer a dowry 
1. Cf. ohap. II. 
2. La Maternelle. Albin Michel. Paris. 1908. p. 76. 
-- - -
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for her after her father's death. An uncle, who is her only
relative, grudgingly takes her into his household but she i8 
80 unhappy there that she begins to look for employment and 
ohooses teaching as the occupation in which she wishes to en­
gage. To her astoniRbment she finds that her university decree 
is of no assistance in obtaining a position as teacher. In 
fact, it i8 worse than useless; it is a hindrance. Her uncle, 
who is much opposed to classical education for women, does not 
neglect to remind her that all her diplomas are useless because 
she does not have the only one (brevet elementaire) which is 
necessary. It requires a much lower degree of education than 
hers but is obtained in the elementary school and not in the 
I 
secondary. The uncle uses what influence he has to secure a 
teaching position for her but with no success. There is a 
vacancy for a maid in an ecole maternelle but it requires an 
almost illiterate person. That gives Rose the idea of pre­
tending illiteracy in order to obtain the position. At first 
she is not successful, betraying herself in speech or behaYior. 
Then she observes uneducated women, their mannerisms, mode of 
dress, and habits of speech, practicing what she learns by 
watching ~em until she is nearly perfect in every detail. 
F1nally she succeeds in deceiving the school authorities and 
is employed as femme de service. 
Her duties are to light the fires in winter, sprinkle 
the courtyard and ventilate the class-room in summer, wash 
dirty hands and faces, .ake the children as neat a6 possible, 
1. cr. chap. III. 
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do the liJweeping and cleaning and be ready to attend to "any emer­
-1 . ­
gen.cy or errand for which the teachers might call her. O~"e.. __ . 
might suppose that such a routine of tasks would dull her mental 
faoulties. Although at the end of the long day she finds her­
self physically tired, she realizes that she craves intellec­
tual satisfaction. She begins to keep a diary to fulfill the 
Deed for mental exercise. In it she writes of her new sur­
roundings, new associates, and new occupations. La Maternelle, 
written in first person, is told by Rose herself. 
The love motif, considered by many to be a neoessary at­
tribute of the novel, is not lacking in this one but is an 
undercurrent rather than the main theme. OVershadowing it are 
the incidents of the school and the pupils who participate in 
them. 
One night Rose tears up her diplomas. She feels satia­
fied with her position. The manual labor is good for her phys­
. - _. 
ieal health and the writing and thinking she does in the eve-
Dings benefit her intellectually. She wants to feel that she 
has always been o~ the people and that She knows only what the 
children have taught her. But one does not leave one's social 
class so easily, says M. Frapie. liOn ne qUitte pas ainsi son 
2 :3 
<':\ I Itrang. It "11 parait qu'on ne s'evade pas de sa classe. A 
person may try to do so and imagine himself successful for a 
time but he is only deceiVing himself. Rose's uncle arranges 
a marriage for her. Then begins a struggle between two forces 
1. La Naternelle, p. 12. 
2. Ibid., p. 6. 
3. Ibid., p. 282. 
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within her. One impels her to turn toward her original social 
clas.s. On the other hand, she realizes that she owes somethini 
to the children through their love for her and need of her, that 
if she leaves them and establishes a home of her own she will 
no longer l~e them. After considerable mental conflict she 
leaves the school. 
The outstanding characteristics of Rose are her excep­
tionally good mind, her sensitiTeness and her kindness and at­
fection for the children. The first two traits set her apart 
from the usual maid who naturally is not an educated person. 
Unlike u.e. Paulin, her immediate superior, Rose has very keen 
sensibilities. In spite of her brilliant intellect, she is 
ruled by her heart. Her emotions are easily aroused, especial­
ly pity and tenderness. She sees persons and situations as 
they affect her through her sentiments, not objectively, as 
they are without relation to herself. This is, possibly, a 
reflection of M. Frapie's own sensitive personality. Rose ex­
presses the impressions and reactions he might have had, had 
he been in her position. He has used her, too, to express his 
ideas about education, aboTe all, to point out the shortcomings 
of the present methods. That far, Rose is a subjective char­
acter who seems very real because of the author's unusual in­
sight into feminine psychology. 
Her attitude toward the children is protective and affeo­
tionate. She adopts them all but some are more hers than the 
others. She is in a position which permits her to show favor­
itiam among the pupils, a thing which regular teachers must 
avoid. The attitude of the teachers toward Rose makes her con­
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scious of her inferior position, causing occasional twinges of 
humi1ia~ion. In becoming adjusted to her occupation, her adapt­
abi1i ty again serves her well. She does no't f'1t tnte ller Job 
until she has become friendly with the mothers of the children. 
She st.dies them and assumes a gayer attitude in order that they 
should like her better. It is ~e1r cueto. te liD&er a few 
minutes to talk with the maid. If they do not feel free to do 
this with her, her position would be insecure. When one of 
them offers her a tip for the first time, her hand fails to 
stretch out for it. She shrinks from accepting this acknow­
ledgment of her servitude yet doee not dare refuse. She usea 
it to bUy bread and puts it into the lunch baskets ot children 
1 -. 
who do not have sufficient food. Sh~ learns how t~ be OD 
good terms with the patrons of the echool because it is policy 
to do so and beoause she wants to know theae people better. 
From that time until she leaves the achoo1 she has a niche in 
the life of the community where ahe works. 
To SUD up her personal traits one would say that Rose is 
sensitive, intelligent, adaptable, kind and motherly. She is 
an emotional sort of character with great teaching potentiali­
ties and should have a regular teaching position instead of an 
occupation in which only a part of her teaching ability can 
be utilized. Perhaps the informality possible in her position 
enables her to touch the lives of the children more intimately 
without the hindrance of the barrier which being a teacher 
would have placed between her and her pupils. 
1. Ibid., p. 97. 
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/The other teachers at this ecole maternelle are presented 
as one would expect to see them every day in their classes, 
good teachers but not faultless ones. The principal is a widow, 
about forty years old, who has charge of a. class in addition 
to having the mana.gement of the school and the collection of 
the money from the children who take lunch at school. If a 
child who is aCcus tamed to eat the lunch which is proVided, 
fails to bring his money, the principal extends credit. It is 
granted easily but she takes care that it is not abused. In 
charity, she sometimes forgets debts if the child is especially 
neen'''e The Bchool is large, therefore the principal haa two 
assistants. lIl1e. liord, one of the assistants, has the claSS 
of oldest children. Mme. Galant is in charge of the inter­
mediates and the principal herself teaches the younge~t class. 
Mme. Galant is a large, talkatiTe woman of common appear­
"1 
ance, more like a market woman than a school teacher. In con­
tact with her class she seems dull and placid. She has little 
keenness or enthusiasm. This shows in the lack of expression 
or eagerness in her face. She is devoted to her profession 
but not to the children. "Mme. Galant detient Ie record des 
puni tiona regretables. Ctest une mattresse fanatiqu-ement d$­
vouee a l'enseignement--Je ne dis pas devouee aux enfants-­
I I
el1e emploie une pedagogie de devote: implacable, sans par­
2 
don." Punishment is dealt out according to fixed rule with­
out coosideration of its effect on the pupil although the same 
punishment for the same offense is likely to have different 
1. Ibid., p. 18. 
2:' ~id., p. 163. 
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effects on the various pupils according to their dispositions 
and characters. Unfortunately, Mme. Galant has only Qne method 
of punishment--that of oonfiscation. She confiscates merit 
points, paper ,soldiers, corks, and various small articles. Her 
apron pocke ts bUlge wi th odds and ends of things taken froll the 
1 
pupils. 
Her method of keeping good order is qUite interesting. 
Whenever the turmoil and noise in the class-room becomes ex­
2 
cessive she says, "ChantonsJ" If the children are restless 
and noisy, singing provides an orderly outlet for their ener­
gies and impulses. Mme. Galant is clever in converting a tend­
ency toward disorder into a suitable school room exercise. 
It is a good teaoher who can direct the impUlses of her pupils 
into a desirable ohannel. 
There is no personal relation between Mme. Galant and 
her pupils. I beli~ve the personal relation is 'essential wi th 
young pupils but less important wi th older ones. Later on, 
the teacher may be Just the means of supplying the information 
or guiding onets study, as in lecture courses. But the teaoh­
er is an important person to the *cole matern.elle children. 
Most of them are interested in her personally and want to feel 
that she is interested in them as individuals. She is a per­
Bon to be liked or disliked, not simply a source of knowledge. 
Mme. Galantts pupils represent to her the aim of her teaching, 
and she is more interested in the teaching process than in 
1. Ibid., p. 56. 
2. Ibid., p. 19. 
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the individuals being taught. An impersonal, mechanioal method 
results from this point of view. 
The other assistant is Mlle. Bord. To her pupils she 
seems the incarnation of beauty. She is younC and slender, 
with dark complexion. Her real beauty lies in the Greek reg­
ularity of her features and in the majestic expression of her 
forehead and downcast eyes which seam to say, -Mortels, ne me 
1 
touehez pasl" She dresses well, always in black, and there 
is about her an air of aloofness. Her calm, sculptural per­
son is like a statue. 
HaTing these oharacteristics, it is to be expectedt,hat 
her relations with her associates should be just what they are. 
She is invariably polite to Rose but when speaking to her, 
M11e~ Bord's eyes are not on her. They look beyond or over 
2 
Rose with ,an impersonal gaze. Rose is slightly resentful 
but not so annoyed by mademoiselle's superior airs as is Mme. 
Galant. The latter is somewhat disparaging and ironical with 
respeat" to mademoiselle. The antagonism is due to the fact 
that Mlle. Bord is a specially trained teacher, a graduate 
of a normal sohool. Teachers are of two sorts, those who 
are simply provided with the brevet ~lementaire or the ~revet 
sup6rieur, and the normaliennes. 
The young internes at the normal school lead an incom­
plete and artificial life. They are too separated from the 
outside world. Absorbed in their compositions and examina­
1. ~~, p~ 21. 
2. ~., p. 71. 
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tions they neglect exercise and recreation which causes them 
to have poor health and tired, grave appearances. They form 
close friendships with their companions and with no one else, 
thereby narrowing their circle of friends and range of inter­
ests. M. Frapie ~ says that normal school students are deeply 
I 
convinced of their own superiority. He says, too, that their 
knowledge of children eomes from books instead of personal 
contact with children themselves. Thus, their professional 
knowledge is purely theoretical. They are prepared to be any­
thing except real women and good, intelligent mothers. However, 
as teachers they make a good impression. 
In her treatment of the children L~le. Bord is impartial, 
treating the least attractive like the others instead of show­
ing pity. It is best to do.tnis so that none will feel in­
ferior to the. others. -By making the poor ones feel equal ~o 
the more fortunate ones she s tarts them toviard being equal. 
Other faults may escape the child's notice but if the teacher 
outrages his keen sense of justice sh~ loses much of her power 
and forfeits the liking ?f her pupils. Mlle. Bord has this 
valued trait of fairness. No doubt this partly explains her 
influence over the pupils. 
If teachers were rated on the basis of their methods of 
teaching, the calm Mlle. Eord would surely receive high honors. 
She seems to be method personified. The impression Mlle. 
Eord leaves is that she is considerate but aloof toward the 
1. Ib~~., p. 201. 
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pupils and efficient and thorough in her teaching as far as it 
goes, but that it is rather artificial. Rose observes that the 
lessons Mlle. Bord gives are well planned. Moral precep~s are 
taught indirectly by the use of stories with a moral. Mlle. 
Bord is very proficient in telling these stories in an interest­
ing manner. To add to the interest she illustrates them by 
drawings on the blackboard. Sometimes the stories are not about 
-
people but about flowers or animals. She does not suspect that 
Borne of the maxims may have a double meaning and that the chil­
dren may draw a conclusion that is not intended. 
An unobtrusive note of irony is occasionally sounded in 
La Maternelle. There is much sarcasm about the moral te'ach­
ings of the school with respect to filial love and duty. M. 
Frapi~ shows that in teaching there is too much "playing to 
the gallery.1I (liLa vertu sur commande, au moment favorahle: 
1 
faire Ie bien pour la gal~rie.") The teachers teach the chil­
dren not to become on terms of comradeship with their parents 
but to reapeGt them and show the proper signe of love and re­
2 
spect. They are not encouraged to have the sen~iments of love 
and respect but are merely reqUired to act as if they have 
them. The pupils are taught that they should obey and imitate 
their parents, that they are wiser and that what they do is 
well done. Rose thinks this is not so, that the teaching of 
the school is mistaken and that it Should try to help the chil­
dren to be better than their parents, that the standards ought 
1. Ibid., p. 221.
--............
2. Ibid., p. 218. 
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1 
to be abstract. She discovers that the poor, wretched sort 
of people do not want th.eir children taught to imi tate them. 
The children probably will do so anyway, but there is always 
the hope that they will be more fortunate, better educated, 
and that they will lead easier lives. In their own phraseol­
ogy, the mother of one of the pupils says to Rose. "Dis done, 
f 
Ie. maternelle. est-ce que ~u crois que crest touJours les memes 
qui la danseron tJ I' 2 
According to K. Frapie. Mlle. Bord"s shortcoUling is in 
the lack of a practical basis for the moral and ethical teach­
ing. She teaches fine theories but does not give due atten­
tion to practical things. The lessons are fine sermons on ab­
stract morality but she does nothing to better conditions out­
side the school. In fact. she does not interest herself in 
the home conditions of her pupils. Consequently. the moral_in­
struction she gives them at school is not suitable in view of 
their home life and makes them only the more easily exploited. 
".!.l,ecole est mauvaise a proportion, puisque son enseigne­
3 
ment mora.l est base sur la famille supposee parfait e. II 
It is interesting to note the theories on education 
which are presented in these volumes. There are evidences 
that there are many methods and aims of the school of which 
/ ~ 
11. Fra.pie does not approve. He says, " ••• l'ecole auss± est 
4 
mauvaiseet l'on ne voit partout que crimes contre l'enfance. 1I 
1. Ibid., p. Ill. 
2. Ibid., p. 304. 
3. Ibid., p. 2p2. 
4. ~., p. 266. 
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In another passa.ge he exclaims, "Combien de force, de beaute', 
•• I' I' \ (' , ) ,de poss1b1l1te heureuse apportee la, a. l'ecole et detruite: 
Car il faut Ie direz c'est le meilleur de l'individu qui se 
1 
dissout e. 1,ecole. 11 He denounces the uniformity for which 
the school strives, believing that education means developing 
the best potentialities of a child, weeding out his bad ten­
dencies and not destroying his individuality. It naturally 
follows that teaChing methods should allow for differences of 
temperament and character 1n the pupils. Louise Chardon of 
LIInstitutrice de Province adapts her pedagogy to individual 
2 
differences. She also helps her pupils to reason with her 
instead of following the usual method of reqUiring a certain 
3 
amount of information to be memorized. This provides M. 
FrapieI' with the opportunity to criticize the memory system. 
It is not a question of giving the pupils lessons which 
will bene_fi t them but those which will have the appearance of 
that result in the eyes of the pUblic and the inspector. The 
inspector is the authority before whom the teachers and even 
the principal tremble. A part of their realism is that they 
are like our own teachers who try hard to make a good imprea­
sion when the inspector comes to visit. 
The inspector, or district superintendent, of La Mater­
4 
nelle is of the opinion that one puts nothing into a child. 
He has potentialities, some of which one encourages and de­
1. Ibid., p. 279. 
2. ~'Institutrice de Province, p. 106. 
3. Ibid., p. 78. 
(. ~a Maternelle, p~ 180. 
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velops, others that one suffocates. The unwise teacher ex­
cites too much a certain quality in one child and does not 
-1 
touch it enough in another child. In reality she has n~~h~~~ 
to give, says M. Frapie, but should make worthwhile or mitigate 
what the child already has. The children before Mlle. Bord 
'" seem to says, "Tiens; nous sommes la simple, sereine et OU'" 
verte nature; va, tu n'as qu'~ Busciter en nous la potentielle 
2 
richesse." The children have an attachment for their teacher 
but are not friends with her. The teachers handle the chil- ~ 
dren with too much pedagogy b'eli ev ing that they are inclined 
to misbehave. M. Frapie,I thinks that children are not by nature 
very wicked nor very audacious but (with exceptions) easily 
3 
intimidated. 
Although Y. Frapi~ expresses disapproval of unquestion­
ing obedience, he stresses good discipline through the char­
acter, Rose. Rose's idea is that one should reason with a 
child. It should be explained to him wherein he has misbe­
'" is a teacher who is an extreme disciplinarian. M. l!~rapie  s 
opinion, if one may base a conolusion on the ideas expresae~_ 
by his characters, is that perfect discipline is conscious ac­
quiescence and not apathetic obedience. 
Mlle. Bord's way of punishing mis-doers differs from that 
1. Ibid., p. 289. 
2. Ibid., p. 43. 
3. Ibid.~ p. 41. '. 
4. La Boite Aux Gosses. Calmann Levy. ParlS. N.d., p. 117. 
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of Mme. Galant. The former seldom uses the ~ame punishment 
twice. Each offense is dealt with according to the child who 
committed it. Yoreoyer, the punishment is purely a mental one. 
The outward manifestation of it may be the performance of some 
simple, ridiculous act but the ~~ild is made to feel that he 
has acted in a shameful manner. Frequently the attention of 
the other pupils is directed to the culprit and he is causen 
to feel humiliated. 
To sum up Y. Frapie's criticisms and educational theories, 
we note the following facts. The children are treated as 
groups separated according to age. Bo attention is paid to 
individual diffe~ences, worst of all, the pupils are punished 
alike. The teacher must be sure she is right before she accuses 
because the child is forming a criterion of justice during 
his school days upon which his future life is based. In Rose's 
observations on the school two of its inadequacies are pointed 
out. Rose wonders if the principal purpose of the school i~ 
not to make physical and moral wretchedness agreeable, polite. 
and resigned. She remarks that one should develop and strengthen 
inferior children. The other fault is that the school makes 
for uniformity. When indiViduality is lost the best of the 
individual is taken away. The meek, well-behaved pupils are 
moulded into the typ~ approved by the school. Therefore, the 
-' 
hope of the generation lies in the bad pupils since they show 
the most inl tiative ,and individuali ty. ilL' espoir de la gene­
/ I 
ration est dans les mauvais ecoliers." The highest purpose 
1. La Maternelle, p. 279. 
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of the school is defeated when it pays no attention to indi­
vidual differences for the school is great only when it shapes 
a creat personality. 
The teacher to whom M. Frapie
, 
pays tribute--la vraie 
maternelle--has a minor role in La Maternell_e. She substitutes 
,
for one of the instructors who is ill a few days. Jill. Frapie 
pictures her vividly in a few words. She is thin, rather home­
ly, and very tired, but she teaches well and the children im­
mediately like her. She resemb,les the idealized teacher of the 
first phase of this study. 
Another teacher mentioned in La Maternelle is a retired 
teacher who comes to visit. She is an old lady who has lost. 
her voice. Like many old people who can no longer be active 
in their professions but who must haTe some war of keepin& in 
touch with the work. she would not be haplJY unless ahe C01lld 
see the classes and keep informed about the teaching. We, 
also, have teachers who love to teach and dread to see the time 
approach when they will be forced to retire. These two minor 
characters are after-thoughts of the idealization phase • 
. Les Obsedes contains no schoQl teacher material. It 
deals with the writing of a novel about the life and exper­
iences of a house-maid. La Proscrite is not considered here;, 
consequently, L'Ecoli~re is the next work to contribute tQ 
the development of the school teacher character. Two stories 
from this volume of short stories will show that there is some 
1 
overlapping of realism and idealism. In one story, a child 
1. "LtEcoliire." L'Ecoli~re. Calmann-Levy. Paris. 1,906, 
p. 12. 
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describes the principal of the school she attends by saying 
that her principal is tall, with silvery-white hair. a severe 
face, and an eagle nose. Two other characteristics which im­
press the little girl are that the principal speaks loudly and 
that ahe always wears clothes of a dark violet color. An im­
peri OUB a.ir make B her quite unlike Louis,e. 
t 
In contrast, another story in the same book presents an 
idealized character similar in many respects to Louise. A 
glance at the plot will prove this. In a charitable institu­
tion there are Borne indigent persons among whom is an old school 
teacher. The others complain daily of their ailments but she 
has told hers once for all. She is very frail, with poor eye­
sight, and voioe and memory failing. In V. Frapi~'s own phrase­
ology she is used up; yet, because she does not complain she 
is considered queer, mentally unbalanced. There comes a time 
when the funds for charity are discontinued and the committee 
conoeives a new idea of helping these people. Their plan of 
placing them in homes in the country is carried out by aBsicn­
ing them to the homes of peasants and paying the family a lit­
tle more than enough for the maintenance of the lodger as an 
inducement to them to offer their home for the cause. Although 
penniless, the unfortunates are hard to satisfy because they 
think they are better than the people with whom they live. ~he 
teacher asks only to be placed where she may help care for 
children. After·a while the inspectors call to see how their 
idea is being worked out. All of the lodgers, excepting the 
1. ~., "L'Alien6e," p. 305. 
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teacher, find fault and want more luxuries. She is in the 
poorest place, a mere hut, but the children are already fond 
of her. She takes care of them all day while their parents 
work and she is perfectly happy. Nevertheless, the inspectors 
send her to an insane asylum for the following reasons. They 
think she must be abnormal for she alone has not asked for an 
increase tn appropriation, and they also want one exception in 
the report of the experiment to prove its success, since all 
rules have exceptions. On the other hand, the other lodgers 
are granted their increase in appropriation to prove that the 
inspectors are not mercenary. The character just considered 
resembles Louise in several respects. She is poor, loves chil­
dren, Buffers hardships, is misunderstood, uncomplaining, pa­
tient, and gentle. 
The next story, in point of time, is liLa Directrice" from 
A •the volume of contes, La Boite aux Gosses. »me. Grude ~s a 
large woman of forty-five with regular features, with a heavy 
braid of hair and a slow, karmonious voice. Her manner is 
highly agreeable but her eyes are her outstanding trait. Mme. 
Grude is feared because her eyes are two magic mirrors which 
seize one's real thoughts with their direct,searching glance 
before which it is useless to pretend. She never lies, never 
even veils her thOUghts, thus forcing upon others an obliga­
tory sincerity which is disconcerting to them at times. The 
school of which she ie principal has the reputation for being 
the best kept in the depar$ment. When undisciplined children 
appear before her she considers their cases very carefully and 
her decisions are without appeal. She really likes best those 
73 
children who are hard to manage. The method of punishment she 
uses is that of keeping pupils after school. Supplementary 
duties to be done at home permit cheating; therefore, she favors 
the other method. She is a fanatic because of her faith in 
rules and in her own infallibility, but underneath she has a 
really kind heart although she is a hard disciplinarian. She 
loves her authority and it seems to her that she will no longer 
have a purpose in life when she is no l_n,er principal. One 
of her pupils particularly appeals to her "parcequ'elle est 
de la bonne race fran~aise emport~e, audacieuse, et qu'elle 
1 
ne pouvait pas voir un abus sans protester." 
Les Contes de la Maternelle marks the first reappearance 
of Mlle. Bord. She is the statuesque young person who appears 
in La Maternelle, always wearing a black dress and a black 
apron whose pockets bulge with slate pencils, chalk, and honor 
points. She will be remembered as the personification of all-
powerful justice. Her pedagogy is based on the belief that 
all children are alike and are worth-while. 
Next, there appears a type of teacher totally unlike any 
of her predecessors. She is the empty-headed, butterflY type, 
blond, pretty, and gay. She knows only what one learns at a 
fashionable girls' school and thinks there is nothing else to 
learn. When she is twenty~two years old her father has finan­
cial diffioulties and she obtains a teaching position in one 
of the poorer quarters of Paris. She does not try to study 
her environment. The pupils have physical and moral blemishes 
1. La Botte aux Gosset, p. 122. 
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but all that seems sim~ly picturesque to her. Misery has only 
an outward aspect. To her mind, poor people are those who are 
badly or insufficiently clad, and one performs one's duty toward 
the unfortunates by supplying warm clothing for winter. Her 
aimable, child-like face, and tender expression reveal her con­
fidence in the goodness of the world. But, an event occur. 
which shocks her placid state of mind and awakens in her an 
understanding sym~athy which immeasurably increases her value 
as a teacher. The principal tells her to assign a composition. 
She thinks back over her school days and remembers a composi­
tion entitled The Happiest DaY of My Lif~. That subject is 
assigned and when she reads the compositions she is introduced 
to a new world. For the first time in her life she is brought 
face to face with reality. The "happiest dars" are so heart­
breaking, pitiful, such as the day a girl broke her leg and 
was sent to the hospital where, for the first time in her life, 
she could lie on a good, comfortable bed, or the day another 
girl's worthless, drunken father was put in prison, and other 
pathetic events. The next day the teacher goes to school 418­
illusioned and saddened. 
Another of the teachers of this period is the aged, re~ 
tired teacher who is melancholy because she feels she is no 
longer of use to anyone. One day there comes to her garden 
gate a pale, unkempt man of no particular age whom she recog­
nizes as Cle'ment, one of her former pupils. He is hunted by 
the police and she offers to lodge him, realizing his great 
need of her. She has found an interest in life again because 
this man, sick in b.ody and soul, needs her. When she has 
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made him well physically she sees his criminal ten.?:.en~~.~s__ ~d 
decides that to make him overcome them she must make him do a 
good deed. She thinks of the strategy of pretending that her 
hands are paralyzed and that he must feed her. He performs 
the service with bad grace at first but she tells him constant­
ly how good he is until he believes it himself and reforms. 
Gradually, she pretends to grow better and says she must not 
keep him from finding work. He finds work in a factory and 
sets up a household of his own. To the physical cure, she has 
. 1 
added a moral one. The story is entitled tiLe Dernier El~ve.1l 
The foregoing pages have presented a variety of teacher 
. ---. 
characters. They represent the largest division of M. Frapi"s 
works. Four other novels, La Figurante, La Liseuse, La Mere 
Croguemitaine, and M'me Preciat have not been mentioned because 
they are of no importance to this study although they belong 
chronologically within this group. 
If idealization is the exaggeration of certain qua~ities, 
especially good ones, and if realism consists in portraying
- . 
character as it is found in human life, both good and bad, it 
may be that the following points will help to demonstrate the 
realism of the characters just presented. First, there is the 
criticism that M. Frapie makes, which applies to all the teach­
ers. He shows that they teach subject matter, not children. 
A certain amount of a certain branch of learning is to be pre­
sented in a particular way at a given time. Perhaps it is 
placing too much blame on the teacher but could not an intel­
1.	 Les Contes de la Maternelle. E. Flammarion. Paris (new 
edition). 1928, p. 169. 
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ligent teacher find a way to modify a bad method instead at 
foll~{ing it blindly? 
Mme. Galant is the example of a teacher whose worst taalt 
is that she is too devoted to method and too little interested 
in the development of the children themselves. Mlle. Bard i8 
somewhat better in this respect but her fault is that she i8 
impractical and leaves the impression that she is an egoist. 
Rose's kindness, sympathy, and passion for her work far 
outweigh the faults, but like real people she has a few. One 
instance that shows what a normal person she ie, is the Gcca­
sion when she strikes one of the little ones as a relief fo 
1 
her feelings, as an emotional person sometimes does when an­
noyed either by the child or by somethinB else. The small 
boy accepts it in a resigned manner which tells eloquently ot 
the treatment to which he is used. He merely loses a little 
of his trust in her. At another time she is harsh with a child 
who is last tocbe called for. If children cried their mothers 
would be likely to be more punctual. So Rose, eager to finiah 
her cleaning work, says to a little pupil, "Moi foi, puis­
qu'on ne vient pas te chercher, je vais eteindre le gaz et 
t'enfermer l~, seul, toute la nuit." Only this once does 
Rose frighten or distress a pupil, and even here she soon 
relents. 
The natural climax to her career in the school is her 
decision to return to her own social class. The idea of mar­
riage attracts her as it would any normal young woman in sim­
1. La Maternelle, p. 264. 
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ilar circumstances. Her yielding to that impulse is additional 
proof of the fiedlity with which her character is drawn. 
A noticeable contrast between the first and second phases L.. 
is the relative importance of the character to the other ele­
ments of the story. Here, the plot and the other characters 
are much more important and the principal character, the teach­
er, is less important. Again, the impression one gets is that 
in the second phase the author is less in sympathy with the 
teacher characters. There is les6 emotional reaction to the 
teacher in the delineation of her character and personality. 
One feels that these characters interested M. Frapie but that 
he was not sorry for them or that he greatly admired them. 
The realism of two of them lies in the nice balance be­
tween leniency and severity. One of these characters commands 
the instinctive obedience of her pupils by her stern counte­
nanoe, yet she really has a kind heart. The ohildren know 
that ahe is ~;nd but the influence of the personal appearance 
of the teacher is strong enough to safeguard the impression 
of severity. The other character is the one who is a fanatic 
on rules, ordinarily, but will set them aside when necessity 
demands. Usually it is the teacher who has a great influence 
on the pupils but in the case of the frivolous teacher, just 
as it happens once in a while in real life, the pupils influ­
ence the character of the teacher. They bring her into con­
tact with a new world. It has a good effect on her because, 
ins·tead of turning reformer and trying to mend a hopeless si t­
uation, or becoming sentimental and weeping over the sins of 
the world, she adopts a sensible, understanding attitude and 
shows much common sense. Thus, it may be seen that these are 
human characters having good qualities and bad ones, living 
ordinary lives, and making mistakes. Because they have these 
qualities they may be said to be realistic. 
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CHAPTER VIII. 
REALISK-·SECOND PERIOD 
The period just closed is one of novels chiefly, there 
being included in!.it eight novels and three volumes of short 
stories. In contrast, is the next group--entirely conte». 
These four volumes, Le Capitaine Du~ont, Bonnes Gens, ~ 
C~ntes de la Guerre, and Nouveaux Contes de la Hgternelle, 
appeared between 1915 and 1919. The first three are con­
cerned with situations caused by the war and the last is a 
return to the author's first love, the school. These stories 
repeat some material used previously. For this and other 
reasons the third period is not quite as good as the seco~~. 
The teachers of the third period are realistic but somewhat 
less clearly and forcefUlly delineated than those of the im­
mediately preceeding period. 
A distinctly new and interesting type appears in "Ata­
vism" published in Le Capitaine Dupont. Here is a teacher 
who is rather humorously described. Mme. Estorel, a teach­
ing inspector, has spent her life trying to give herself a 
severe look. Nature has given her an agreeable face which 
reflects too clearly her indUlgent heart. N~w at sixty she 
has acquired a fine, severe look but she has retired. She 
has reared her son according to her pedagogical principles 
and he is, therefore, perfect according to her ideas. She 
79
 
80 
is now exercising her professional severity on her grandchil­
dren who have inheri ted also from their mo,ther (not eo perfect 
as her son, in the grandmother's estimation). Her method of 
punishment is unique. She makes the children feel deprived of 
being good and generous. Their worst sin is a tremendous fond­
ness for sweets and like most grandmothers she really indulges 
them in this. She is, perhaps, as human and natural a charac­
,
ter as M. Frapie ever created. 
1 
A little story called IttLes Yeux du Coeur" is quite in­
teresting. It reveals more of child nature than it does about 
the teacher, but because it presents another type of teacher, 
it may not be out of place here. Mlle. Fernande Gontran, a 
woman of twenty-five, wishes to become a teacher. However, 
she is physically unattractive and the principal is of the 
opinion that it is a crime against children to put ugliness 
continually before them for they are eager for beauty. Mlle. 
Gontran is told to wait for certain formalities which are never 
concluded. Then comes the war and so many teachers flee from 
the country that she secures a position in an ecole maternelle. 
When the enemy is driven out and the principal returns she is 
doubly vexed that Fernande is now in service and that she has 
not prepared the children to make a good impression when the 
inspector comes. The principal hastens to give them a lesson 
on patriotism. When the inspector arrives, he asks the chil­
dren what is the nicest and most beautiful thing they know in 
the wlOrld. They answer, "Mlle. Fernande." That children have 
1. Le Capitaine Dupont. Flammarion. Paris. 1916, p. 241. 
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a limitless faculty of illusion is shown by the fact that beauty 
of soul has replaced, in their minds, the more tangible reality 
of beauty. Mlle. Fernande has shown such qUalities of mind and 
heart that they see those and not the exterior appearance. 
1 
Aside from a small reference in "L'Actrice" there is one 
other teacher in this collection of stories. "L'Ing6nue" pre­
sents a new teacher, eighteen years old, who is blond and has 
an innocent expression. She is a war refugee whose parents, 
bourgeois people, are prisoners. She is delighted with her 
new surroundings and with the poor, underfed children. They 
look at her as if she were something good to eat. Prompted 
by the natural reaction of a war refugee who has seen too much 
horror, she wants to play with the children. Their play repro­
duces the life they see around them, for, says M. Frapie, chil­
dren have a natural theatrical instinct. "Lea enfants ont, 
2 
d'instinct, Ie sens du theatre. 1I The conolusion again s~resses 
the theory that a teacher should emphasize moral and ethical 
training. 
Bonnes Gens contains an amusing story (tiLes Deux Apaches") 
which, although primarily concerned with the child characters, 
is of interest in regard to the teacher. The teacher of a class 
of very young children is a girl, twenty years old, brunette, 
3 
"Ie profil et la coiffure dlune muse romantique." Two of her 
pupils are five-year old boys who are chums. Their fathers 
have been killed in the war and their mothers work in an am­
1. Ibid., p. 101. 
2. Ibid., p. 173. 
3. ilLes Deux Apaches.'· Bonnes Gens. Flammarion. Paris. 1911, 
p. 125. 
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munition factory. Because these two are more miserable look­
ing than the other children, the teacher treats them different­
11, that is, more severely than the others. \Vhen she finds 
out their story she is remorseful and begins to treat them more 
affectionately than the others. Immediately they become sad 
and do not want to play. When questioned, they say they are 
sad because mademoiselle is Bad. She must be to be so good 
to them. They are not unhappy over their own misfortunes. 
1 ­
In "L'Ecole Marraine" the teacher character is the center 
of interest. This story is significant because it marks the 
beginning of the romantic element which later becomes increas­
ingly evident in La ~ternelle (Scenes Inedites), Les Fil_l_es 
a. Marier, and La Divinisee. "L'Ecole Marraine" contains mere­
ly a trace of romantic inclination yet it is sufficiently def­
inite to be worthy of notice. The teacher in this story is 
efficient and kind, young, pretty, and vivacious. Before the 
war brought misfortune to her she seemed destined for a happy, 
poetic, and social life. Suddenly left without hope or future, 
she is given charge of sixty children in order that she may 
have something useful to do. The class becomes "godmother, II 
or sponsor, for a soldier in the trenches to whom they desire 
to send a package and a letter. When the letter is written 
the teacher listens attentively to the children's ideas of 
what they want to say although their ideas are inappropriate. 
Then she composes a courteous and interesting letter which 
expresses among other things, a personal note. She thinks he 
1. Eonnes Gens, p. 165. 
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will be able to see that they two have certain affinities of 
education, character, and taste, and hopes he will visit the 
school on his leave of absence because, she hastens to add, of 
the good it will do her pupils to see the object of their kind­
ness ~~d sentiment. This story has a suspicion of humor so 
elus-ive that the reader can not be sure whe ther it is in ten­
tiona.l or not. 
Another story in this volume, "La Divine Etincelle," re­
affirms M. Frapi~'s opinion that some teachers are devoted to 
pedagogy and not to the children. He says the very avoidance 
of the least sign of impatience makes a teacher cold and dis­
tant. One concludes that he disapproves of the aloof, unemo­
tional teacher. 
1 
A story in Nouveaux Contes~de la Maternelle shows that 
children dislike cold, hard persons and instinctively like 
kind people. M. Frapi~ says an act of kindness performed is 
reflected in the face, especially in the expression of the 
eyes. One teacher in this volume is presented as an ideal 
but she does not noticeably resemble the first ideal character, 
Louise. The later character is described as a blonde. deli­
cate little person. When the superintendent of instruction, 
who is a great artist, comes to make an inspection, he tells 
the children that art is living and that whatever inspires 
them to be fine, strong, beautiful, and good is art. He asks 
them if they see any a.rt in the classroom, to which they re­
pl,y unhesitatingly, "Mademoiselle." It is interesting to com­
\ /1.	 "L'Art a l'ecole." Nouveaux Contes de la Maternelle. 
Flammarion. Paris. 1919, p. 148. 
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pare this story with "Les Yeux du Coeur" ae the themes of the 
two contes are quite similar. As teachers, their heroines are 
realistic enough; it is only to their pupils that they seem 
ideal. 
Another story shows the place which a teacher holds in 
the lives of the poor classes of people. They feel that in 
some way this distinguished and aimiable person belongs to the 
family. She is of a superior rank, they say, but always 
ready to do you justice. 
That teachers should have a professional atti tude just 
as persons in other professions are expected to have a certain 
manner is illustrated by a story. One's attitude in the mater­
nelle school ought to be joyous. for, according to Martha's 
story, a teacher has no right to show a sad face. Martha is 
a poor girl who, at the age of eighteen, is forced to go to 
work and chooses teaching. She dresses poorly, in black. and 
has an anemic face. She is sent to one of the most wretched 
maternelcle schools where the pupils come from a miserable en­
vironment. Then she realizes that her first duty is to appear 
gay. Even the next morning after a bitter, personal disap­
pointment she forces herself to be gayer than ever. 
~ One of the most unique of M. Frapie's teacher characters 
is to be found in Nouveaux Contes de la Yaternelle. She is an
. ;	 ­
old teacher with pensive eyes like those of a poor child. Peo­
pIe say she is slightly dere.nged mentall:'. One wanders w'hv, 
if that be true, she should be pennitted to teach. but M. 
1.	 Cf. p. 80. (Note also "La Camerade" in Les Contes de la 
Maternelle.) 
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Frapie does not explain this illogical circumstance. She is 
put in charge of a class of the worst, most wretched children. 
They are physically very weak and extremely unresponsive. In 
order to awaken their en:ergies and break through their wall of 
apathY she brings specially constructed wooden toy,s and boxes 
·for them to destroy, knowing that the destruction of something 
gives the sense of power which they need. However, these toys 
do not encourage the weakest children, so she encourages these 
to strike her, pretending to be hurt by the lightest blow. 
When they have improved and should now keep all their energies 
for defense she is faced with the problem of making them stop. 
She conceives a device to teach them that kindness is sometimes 
stronger than force. She pretends to hurt herself and faint, 
and when they strike her to wake her up she does not move, but 
when they caress her ahe revivee. Such is the conclusion of 
this very odd story. 
The above resumes have shown that there are approximately 
ten teacher characters in the third division, if one does not 
count those which are merely mentioned and which do not figure 
prominently in the stories. In addition, Mlle. Bord has been 
continued from the second period. The new characters are re­
listie just as are thoseof the preceeding group. There is a
-
pleasing variety among them for each has a distinct individu­
ality, yet they all have this in common--their realism. Noth­
ing can show the realism of these characters so clearly as the 
events and circumstances Tn which they play their parts. Each 
is vivid, true to life, and not exaggerated. 
There are only slight differences between the characters 
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of the second and third periods. While the type remains the 
same, one can notice a slight lessening of power in the treat­
ment of the teacher characters. Some of them are not quite so 
- -.. 
clearly drawn, and there are fewer teachers in the third period, 
due, perhaps, to the fact that 50 much of M. Frapi~'s work of 
this period is war stories. To summarize--the third group of 
M. Frapie's stories adds little that is new to the development 
of the school teacher character but continues the trend of 
realism of the second phase. However, it is continued in a 
manner which shows a diminishing of that tendency as far as 
the teacher character is concerned. 
This period is a good example of the overlapping of phases l·­
of literary work which may occur. A slight trace of the ide­
alism of M. Frapie's first novel is found in ilLes Yeux de 
Coeur" (in Le Capitaine Dupont) and in "L'Art ~ l'I!Jcole" 
(in Nouveaux Contes de la Maternelle), whereas, "L'Ecole Mar­
raine" (in Bonnes Gens) shows clearly a tendency toward the 
a :z::::::z:z 
introduction of sentiment which is to become a dominant trait 
of the final period. 
CHAPTER IX. 
SENTnmNTALIZ ING 
,
Once again M. Frapie has turned to novel writing and this 
time he has concentrated on the social novel. This is not a 
new trend, for the years 1905 and 1908 have seen the publica­
tion of Les Obs~des and La Figurante respectively. Both are 
novels with a social theme, but it is not until the last divi­
sion of his works that this type of novel becomes predominent. 
It may be just as well to dispose of these first, as tney 
should be mentioned, but are of no importance in the develop­
ment of the school teacher character. Mention is made of the 
social novels in order to give an adequate conception of the 
whole of M. Frapie's works, and thus to determine the propor­
tionate value of the teacher character. 
La Virginite (1923) has several resemblances to Les 
Obsedes. A principal character in each of them is an author 
and the s i·tua tiona of the :plot are similar. Then comes Les 
~illee a Mari~er which is a sequel to La Virgini t~. The former 
proposes some radical social reforms and shows its author to 
be an advocate of feminism. The third novel of this series 
is La Divinis~e, published in 1927, which continues the story 
of Les Filles a Marier. One of the heroines of the latter 
who took up Bocial service work in that book is made the her­
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oine of the more recent novel. Much extraneous material is 1n­
,
troduced into La Divinieee and that detracts from its literary 
value. Moreover, the realism of the previous novels is car­
/
ried to such a degree in La Divinisee that it is, at times, 
extreme. This novel has lese to recommend it tban the other 
social novels. These last novels indicate, if I am not mis­
taken, a progressive subsiding of u. Frapi~'B literary power. 
Sentimentalizing 1s the term I have chosen to designate 
the emphasis put upon emotion which is found throughout the 
works of the most recent phase. It evidences itself in the 
predominence of the emotional side of the characters. They 
either figure in a love affair, or interest themselves in as­
sisting the unfortunate or in uplifting moral conditions to 
new heights of goodness, kindness, and generosity. 
The only collection of contes among them is Les Arnis de 
Juliette. Although it belongs chronologically to the last 
group, in treatment it belongs to the third phase. Perhaps 
it should be considered the link between the two divisions. 
It appeared two years after La Virginite whioh had been pre­
ceeded by a four-year pause, during which time M. Frapi~ had 
no novel nor collection of short stories published. 
~es Arnis de Juliette adds another type of teacher, two 
or three new ideas and the repetition of an old one. The 
new type is the inexperienced teacher who makes a mistake in 
management. She is a substitute who comes when the regular 
teacher is ill. It is during the war. The boys make noises 
with their feet, so she says that whoever is not well-behaved 
she will send to his father in the trenches. Thereupon, they 
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all make a terrific noise, all wanting to be sent •.It .i~ 
necessary for the princiual to come to re~stablish order. The 
substitute has made the mistake of threatenin~ to do something 
as punishment that the children really desire. In contrast, 
there is the teacher who has natural discipline and who exerts 
an irresistible influence on those around her. Another of the 
teachers is a retired one who again finds her interest in lire 
through being able to help one of her pupils. This is an idea 
M.	 Frapie has used before in a previous story of the second 
1 
period. 
An	 interesting angle of the teaching profession is brought 
eut by a child's ideas about it. She says, "VOs yeux en font 
du	 chemin, dans une journee! depuis tout de suite que vous 
m'avez regardee, ils ont deja fait Ie tour de la cour •••• ~uel 
metier, hein? toujours l'air tranquille, jamais crier ••• et 
VOllS	 ne vivez pas: ••• Veiller ~ la casse, avec toute cette mar­
2 
maille qu'est fragile comme du verre:" r 
M. Frapie says teachers want to be preferred by their
 
pupils to other teachers. Certainly that is a very human and
 
true-to-life desire and it is reminiscent of the realistic
 
character of the third phase. Another such idea is that
 
teachers do not always like best the well-behaved child, but
 
rather	 the one with a strong personality.
 
The next work, La Maternelle (scenes Inedites), adds an
 
emotional treatment to the development of the teacher char­
1.	 uLe Dernier El~ve.1I Les Contes de la 1laternelle. E.
 
Flammarion. Paris, p. 169. . .
 
2.	 Lea Arnis de Juliette. Flammarion. Paris. 1926, p. 38. 
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acter. In addition, M. Frapie/ revives in it the femme de ser­
vice of the second period. This is the work, mentioned before, 
which is written in dramatic form. It is a collection of scenes 
which have a climax and a certain amount of coherence. It ap­
peared twenty-one years after La Maternelle but the character, 
Rose, has not been changed very much. The later work seems 
merely the sequel to the other or leaves the impression that 
M. Frapi' had too many ideas to use in La Ma~ernelle and, not 
wishing to discard them entirely, thriftily made use of them 
in La Maternelle (Sc~nes Inedites). 
A new element is found in the latter which did Dot appear 
in the former. The new element is the love interest theme. 
A sketch of the plot of La Maternelle (Sc~nes Inbdltss) will 
best illustrate this difference. Rose comes as femme de ser­
vice to the school of which l~e. Marthelle is principal. Mme. 
Marthelle is best described by saying that she is a coquette 
and desireB to be admired and complimented. She would like 
to attract M. Libois who is the district supervisor, but he 
falls in love with Rose and she with him although she will not 
admit it. Her jealousy aroused, Mme. Marthelle watches ROBe 
closely, because she and her assistant, Mme. Pa.ulin, suspect 
Rose of being unused to servitude. One day, Mme. ~arthelle 
remarks to Rose that her fault is too g;reat sensibilitv. 
Rose then admits that she is a bourgeoise and is well educated. 
Mme. Marthelle uses this as an excuse to dismiss Rose, saying 
that she has too many diplomas to hold the position of femme 
de service and must become a teacher. Libois, who is a doc­
tor, gives up his position as supervisor. marries Rose and 
establishes a clinic or dispensary. He and Rose agree to adopt 
Marie, Rose's favorite pupil, who is an orphan. 
In this work there is more emphasis on the love interest 
than .in any other work considered at length in the present dis­
cussion. The tendency toward sentimentalizing is not found to 
any grea.t extent previous to the last phase, but is a very pre­
dominant trait of all works of the last phase. 
The heart interest theme is less important, than the in­
teresting sidelights given on education. Again, there is the 
emphasis on moral teaching, the education of the heart by 
kindness, beauty, and goodness. This is an idea which M. Frapi~ 
has expressed before. Apparently it is one of his strongest 
convictions that the duty of the teacher is to encourage and 
develop whatever is goed in the pupil. Rose is able to in­
fluence the pupils a great deal. They are fond of her from the 
start and this is the key to her power over them. She changes 
the spirit of the school so that instead of a meek flock to be 
led about wherever one wishes, the principal finds she has to 
A 
deal with personalities, and she is not at all pleased with 
the change because it makes her feel as if she has lost some 
of her power. 'e. Marthelle is so blind that she feels she 
has done her duty best when she has made her pupils as nearly 
alike as possible. It is her mistaken idea of education that 
child'ren should be put into a uniform mold. 
Another false aim of a teacher is the desire to make a 
good impression when the inspector comes. The error lies in 
the fact that it is the impression and not reality itself 
that counts. The tea.chers do not give an ordinary lesson nor 
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act naturally. They use their best manner and put forward 
their best pupils, all of which is prompted, however, by the 
natural deaire to please and is not done with any conscious 
intent to deceive. When the inspector arrives, the principal 
becomes excited. She wants to give a lesson which will the a 
model of perfection and to keep perfect order in the classroom. 
The principal considers the pupils' good behavior more impor­
tant than adequate, thoughtful response to questions. 
Once, the inspector asks that Mlle. Bard tell a certa1n 
story and use the illustrations with which he provides her. 
He explains that it is an experiment and that he visits schools 
everywhere to observe the salient features of the national 
temperament as revealed by the children in their reactions to 
this story. It is about sheep: the flock, the big ones, the 
little one who is lovable and who runs to his mother when 
afraid~ and of the necessity to kill it for meat. When Mlle. 
Bord cornea to the killing of the lamb the children become 
excited and shout, uNous ne voulons pas ll and liOn dira plus 
1 
qu'on a faim." The inspector and Libois are delighted with 
this response. They say it shows the generosity, kind dis­
position, and heroism of the French people. By heroism they 
2 
mean defense of the weak, of the sacrificed. One wonders~ 
there is not too much sentimentalizing in this story. ~lnd 
ia it only French children who are so sympathetic? 
There is much similarity between La Maternelle and La
.......
 
1. La l!aternelle (scenes Inedites). Librairie Baudiniere. 
Paria. 1925, p. 92. 
2. Ibid., 1'. 97. 
92 
93 
Maternelle (Sc~nes Ine'di tes). Two of the characters are 1den­
tical, Rose and mIle. Bard. The setting for the stories 18 the 
same, the ~cole maternelle. The heart interest which play 
only a sm'all part in the former becomes the chief interest in 
La Maternelle (sc~nes_In~dites), which seems to be another Ter­
sion of the first story. The element of sentiment also finds 
expression in another way, and that is in the character of tbJ 
principal, W~e. Marthelle. No other teacher in M. Frapi~ts 
books is like her. She is a typical coquette whose vanity de­
mands masculine attention and whose dress and manner are cal­
culated to provide it. 
The heart interest theme and the tendency to sentimental­
ize are also the dominant characteristic,s of the novel Gamins 
de Parie. The former appears in the development of the plot 
and the latter is represented by the Ligue de Bonte. The 
story of Gamins de Parils is as followe: Paul Dorbigny, a 
magistrate connected wi th the police department, bas a wife, 
Martha, and a d,aughter,Fabienne, who listen wi th much emotion 
to his sad cases. Fabienne is a tender-hearted girl who is 
very sympathetic toward the unfortunates who are brought to 
trial in the police cGurt. One case is that of a school teach­
er who pleads in behalf of rather than against a man who is 
accused of entering her apartment and stealing from her. The 
man is a former pupil of hers, so she protects him from the 
law for .she thinks she will be able to cure his criminal pro­
pensities through kindness. Kindness is the first principle 
of th~ Ligue de Bonte. 
Fabienne belongs to one of these "leagues" which originated 
l 
9.4, 
with Mme. Gueret, principal of the school that Fabienne has 
/
attended. Mme. Gueret is described as elderly, but alert, 10­
.. -- ...... 
quacious, and giving the impression of experience, penetration, 
and strong watchful authority. Her panacea for the ills and 
crimes of the world is a Ligue de Bonte to which the school . 
children belong. They p~edge themselves to do an act of kind­
ness every day. In the morning they promise themselves to do 
a good deed that day and in the evening they write the results 
in a notebook or on an unsigned slip of paper which is put in 
a box at school. Occasionally, the papers are read for a moral 
lesson. The object of the society is to uplift morals and fos­
ter an interest in the welfare of others. Mme. Gueret believes 
it will assist in the suppression of crime. She is of the opin­
ion that it should be introduced into all schools. It has 
since been introduced into the French schools. 
When she is fifteen Fabienne, having taken these moral 
lessons much to heart, teaches Val~rie, a maid in their house, 
to read and write. The idea comes to Fabienne after Borne of 
her guests have humiliated Val~rie by showing up her ignorance 
while ahe is serving them. Val~rie1s mind is very keen and 
she soon learns all that Fabienne can teach her. Without real­
izing it Fabienne has taught her the ideals of the Ligue de 
Bonte along with the other lessons. When Valerie has the op­
portunity to take revenge on the rude girls who have made fun 
of her she refuses. M. Frapie considers this one of the high­
est types of teaching. The teacher transmits moral qualities 
in addition to giving mental instruction. The former comes 
through the personality and character of the teacher. Now, 
romance and sentimentalizing are merged in a Ligue de Bont~ 
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which Fabienne starts for adults. Three of the members are 
or have been school teachers. :F'abienne' s parents are also 
members. She is now eighteen and the special act of kindnes8 
which this league undertakes iea secret plot to find her a 
husband. Naturally, Fabienne knows nothing of their intention. 
The better educated and morally endowed a girl is, the harder 
it is to find a suitable husband for her. Fabienne is of this 
class. A husband should be equal or superior to the woman, 
therefore, the superior type of woman has fewer possibilities. 
At last, when a suitable young man is found, the young people 
are made to admire quali ties in each other before they meet. 
The result is that when they are introduced each sees in the 
other the personification of his and her ideal, and love is 
awakened in their hearts. The teachers prove to be very clever 
matchmakers. These new types of teachers and the plot of this 
novel are more evidences of the tendency to think in terms of 
emotion which is characteristic of the last phase of Frapi~'s 
work. 
The Ligue de Bont~ had an influence which extended beyond 
the school in which it began but it seems too much to expect 
it to prevent most crimes. That does not mean to imply that 
it did no good, for it undoubtedly did. Is that not indicated 
by Fabienne's willingness to teach Valerie and Valerie's re­
fusal to take revenge? Fabienne is a teacher if the term may 
apply to anyone who teaches. She is not a certified teacher 
and she has only one pupil, yet, she like the ideal Louise, 
fulfilled the highest purpose of the teacher, that of impart­
ing moral instruction together with subject matter. 
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The most noteworthy contribution of the last phase to the 
development of the school teacher character is the introduction 
of the sentimental element. It appears in all works of this 
period. Those teachers influenced by it are Rose, Mme. Mar­
theIle, Fabienne, Mme. Gueret, and the three former teachers 
. . _.... ­
who help find a husband for Fabienne. In my opinion; M. Frapi~'s 
last works are not his' best ones, and his earlier works without 
the love interest are his best claims to individuality. The in-
traduction of the love theme and the excess of sentiment brings 
a strong character to a commonplace level. 
The other important development of the last period is the 
L~e de Bont~. W~e. Guerett its originator, is by far the 
best teacher character of this last period. Mlle. Bord and 
Rose are old friends, not products of this period but of an 
earlier one. Fabienne is a very sensitive person and in this 
she resembles the ideal of the first period. Mme. Marthelle 
is a new and less admirable character. In conclusion, the 
last period produces no one school teacher character which is 
outstanding. It brings to a close the development of a type 
of character which is by turns typical andunuBualt but always 
interestingly delineated in M. Frapi~'s sensitive manner. 
CHAPTER x. 
CONCLUSION 
Our study has led us to conclude that M. Frapie'a women 
-1 
characters are his finest and strongest. His dual temperament 
may partly account for this, but it is also due to his deep 
understanding of feminine psychology. When he seta down the 
thoughts of one of the women characters it is as if she thought 
aloud., The maternal instinct is stressed somewhat too much, 
in my opinion. The teacher characters frequently give their 
pupils the affection they would have given to children of their 
own. Thwarted mother love is a theme found in L'Institutrice 
de Province, Les Obs~dJs, La Figurante, La VirAin~t~, and o~hers. 
Fully one-third of M. Frapie's heroines are school teachers. 
The majority of the others are domestics. Generally speaking, 
the house-maids are ignorant, weak characters and the teachers 
are strong, forceful characters. The former are crushed by, t~~ 
circumstances of their lives and the latter adapt themselves to 
the situation or overcome it. 
The teachers have some traits in common, usually traits 
of character, for they are greatly diversified in physical ap­
pearance. Nevertheless, there are similarities even here, as 
many of them are described as "statuesque" or "with regular 
features," or' "blond and fragile." They are usually sensi­
1.	 Cf. p. 7· 
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tive, kindly, and so devoted to their work that they make it 
their whole life. M. Frapie feels that the maternelle teacher 
must radiate joy. It is an indispensable professional virtue 
~ _ _ • 4 
because of the miserable environment in which the children live. 
They see in their teacher a good comrade, a beautiful person. 
Vfuen the pupils grow up, their teacher does not forget them and 
if they need her assist.ance of help them out of difficulty she 
does not refuse it. The teachers are self-sacrificing to an 
astonishing degree. Teaching saps their youth, strength, and 
vitality. M. Prapie's teacher puts herself unstintedly into 
her work, permi tting her pupils to absorb into themselv es that 
intangible part of herself which she loses in her work. Louise 
Chardon is the perfect example of the ultimate in self-sacrifice. 
Through his feminine characters M. Frapie argues for equal 
rights for women in professional life and in society where bhe. 
conventions favor the men. His feminism began with his first 
novel and has continued, in varying degrees, through all the 
others. His novels also set forth his ideas on education which 
are very modern. For instance, his idea of educating is to de­
velop the child's best aoilities and restrain his harmful ten­
dencies. This theory condemns the preva.lent memory system and 
recognizes that children are not uniform and ought not to be. 
In other words, education to be effective should allow for in­
dividual differences. The necessity for moral instruction is 
also' stressed. 
The stories which have their setting in the school are the 
most enjoyable, to my way of thinking, and show the most in­
dividuality. Also, he seems to handle the short story form 
v 
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even better than the novel. The larger part of his work deals 
with the so-called common class of people, especially their 
children whom he finds pathetic and appealing. He understands 
these people and makes his reader understand them. No doubt 
this is accomplished by his actual knowledge coupled with an 
unusually sympathetic nature. One of the strongest impressions 
made by M. Frapi~'s works is that the man who wrote them had 
much sympathy for his fellow beings. 
Such are the best points of M. Frapie"'s writing. If I 
were looking for faults I should point out the fact that now 
and then his realism slips into coarseness. One could point 
out passages where the degree of realism is rather inexcusable, 
especially in the later novels. Then too, there is consider­
able repetition, both of ideas and situations. Several in­
stances have already been mentioned. A more welcome repetition 
is that of characters. The characters of La Virginite are con­
tinued in Les Filles aMayier and further continued in La Di­
vinis~e. Rose and Mlle. Bord also reappear from time to time. 
To summarize the development of the teacher character 
it is necessary to consider in perspective those characters 
previously studied in detail. M. Frari~'s first heroine is 
a school teacher, Louise Chardon. She seems to have been 
created to embody more fine qualities and virtues than an 
ordinary mortal usually possesses. They and her freedom from 
human faults make her represent an ideal, never equalled in 
any of the works which follow. When the pupils enter her 
class they see in her the most gracious teacher one could 
imagine. A glowing description of her follows this state­
ment in the book. Always heroic in the face of hardships or 
injustices, f~ithful to the requirements of teaching, this 
- . 
perfect teacher sacrifices everything to her profession for 
she says she has espoused the profession of school teaching. 
She is a composite character in whom the best attributes of 
other teachers are combined and is, therefore, Frapit's 
ideal. This idea is expressed by an inspector who, after 
visiting her class, carried away the impression that he has 
seen, not simply a teacher, but The Teacher. 
There are a few other teacher characters who appear in 
the same novel or perilod of writing in which Louise appears, 
but they are, for the most part, below the average. The con­
trast between them and Louise only emphasizes the latter's 
perfection. She is more nearly perfect in her teaching,.m?r~ 
devoted to the profession, and has a more affectionate nature 
than any other teacher character. Around this character M. 
Frapie 
I 
has written a co~lete novel, her life story being 
given in its entirety. All the other characters in L'Insti­
tutrice de Province are subordinated to this central figure 
which ia at once heroic and pathetic. 
By the time M. Frapi~ came to the writing of La Mater­
nelle he had found his literary stride. He had abandoned 
the tendency to idealize and continued in the vein of rea­
lism. Rose, the next character, is highly educated but con­
ceals the fact in order to become la bonne in a maternelle 
school. Her associates there are Mme. Galant and Mlle. Bord. 
The former is a large, coarse woman who does not in the 
least resemble a typical teacher. She is more devoted to 
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the process of teaching than to the objects of the teaching. 
Another fault is that she punishes severely and without con­
sideration of the circumstances. She is somewhat jealous of 
lfile. Bord because the latter has been trained in a normal 
school and, therefore, thinks herself superior. lUle. Bord 
is just, and a good teacher, but her lessons are not practi­
cal because she is not interested in the home life of her 
pupils. Rose is interested in them but she is frequently 
disgusted by their poverty and misery. At last she decides 
to resume her rightful place in society. All three of theBe 
characters are portrayed with realism. Their faults and hu­
man weaknesses are revealed so that the reader sees them as 
ordinary people. There is a wide variety of realistic char­
aeters following these. The strict disciplinarian, the fri­
volous teacher, the one who helped a former pupil, and the 
indigent teacher will be remembered. 
After the war stories, M. Frapi~ again wrote of teach­
ers. This group is not as large as the preceed1ng one but 
the characters are varied and are of the same realistic 
type. However, they are not as vivid nor as outstanding 
as those of the second division. In the creation of one 
of the teacher characters of the third division can be seen 
an indication of a new trend which dominates the final group 
of works. 
With the reappearance of Rose and the introduction of 
IMme. Marthelle and Mme. Gueret comes a new factor in the de­
velopment of the teacher character. Sentimentali~ing becomes 
the keynote of the last period. Rosete story is retold as a 
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love story, Mme. Marthelle is a coquette, andl!Jne. Gueret a 
matcr~aker. The originality and interest in the teacher char­
acter diminishes to considerable extent in the later works due 
to the emphasis on sentiment. 
Undoubtedly, the first teacher cr..aracter is M. Frapie's 
most original one. Into the creation of her, he poured an 
en thusi.asID which he never equalled again. ,A.fter an interval, 
he turned toward realism and created natural characters un­
like the ideal Louise but equally good. Slowly, almost im­
perceptibly, there comes a decline in these realistic char­
acters during the third group. Another interim, and we find 
the school teacher character involved in sentimental situa~ 
tions. The development of the school teacher character be­
gins, as we have noted, with idealization, then turne to re­
aliarn, and closes with the addition of a sentiment~l aspect 
and a gradual decline in the quality of character. 
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